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1. Ilesin ocBOECHMS TUCHHUIIIMHBI

Lenpto  ocBoeHUs AUCHUIUIMHBI  «MHOCTpaHHBIH  SA3BIK B  NpodecCHOHATBLHOU
NS TeIbHOCTH» B pAMKaX MarucTpaTypsbl ABIsETCA: POPMHUPOBAHUE KOMIIETEHIIUHU, T03BOJIAIOLICH
OCYIIECTBIISATh KOMMYHHKAIIMIO HA MHOCTPAHHOM SI3bIKE B aKaJIEMHUYECKO U MPpOodecCHOHATEHON
cdepax, B TOM YHCJIE B YCIOBUAX MEKKYJIbTYPHOI'O B3aUMO/ICHCTBHSL, @ TAK)KE BBIIIOIHATH pa3Hble
TUIIBl IIEPEBOJA AKAAEMUYECKOIO TEKCTa C HHOCTPAHHOIO HAa TIOCYJAPCTBEHHBIM SA3BIK B
poeCCUOHATIBHBIX LIENSX.

2. MecTo 1MCUMIJIMHBI B CTPYKTYpe 00pa30oBaTe/IbHOI MPOrpaMMbl MATHCTPATYPbI

JucturuimHa «HOCTpaHHBIN S3bIK B MPO(ECCHOHATBHON eATEIbHOCTHY OTHOCUTCS K
obs3aTenpHOM yacTu biioka 1 oGpa3oBaTeIbHOM MPOrpaMMBl.

Kypc nHocTpaHHOro f3bIKa B MarucTpaType HalpasJieH Ha MOBBIILIEHNE HCXOAHOTO YPOBHSI
BJIQJICHUS HHOCTPAHHBIM SI3bIKOM, Ha (OpPMHUPOBAHME U PA3BUTHE YMEHHH OOLIEHUS B
npodeccuoHanbHOM W HayyHOW cdepax A aKaJeMUYecKoro H  MpodeccHoHaTbHOTO
B3aMMOJECHCTBHUS.

N3yyenne naHHOW AMCHUIUIMHBI HEOOXOAMMO JJISl YCIIEIIHOTO OCBOEHUSI TYMaHUTAPHBIX
mucuuruiH OOIL, a Taxoke B 1IEJIOM BIUSET HAa Pa3BUTHE KOTHUTHBHBIX CIOCOOHOCTEH M yMEHUI
CTYJEHTA.

3. [Inanupyemble  pe3yjabTaTbl  00y4YeHHS] 10 JMCHMILIMHE, COOTHECEHHbIe ¢
IUIAHMPYEeMbIMH Pe3yJIbTaTaMH 0CBOEHHUsI 00pa30BaTeIbHON MPOrpPaMMbl MArHCTPATYPbI

ITponiecc u3yueHHs AMCUUILUIMHBI HANIpaBlieH Ha (JOPMHUPOBAHUE CIIEIYIOIIUX AJIEMEHTOB
kommeTeHIit B coorBerctBun ¢ ®I'OC BO, OOII BO u npuoOpereHus: cieayromux 3HaHUM,
YMEHUH, HaBBIKOB U (WJIM) OMBITA JIESTETbHOCTH:

dopmupyemasn HNHaukaTop J0CTHKEHUSs Ilepeyenn
KOMIIETCHIIUA KOMIIETCHIIMH MJIAaHUPYEMBIX
(ko u popMyaMpPOBKA) (koa u popmMyIMPOBKA) pe3yJbTaTOB 00y4eHusl

YHI/IBepcaJILHLIe KOMIIETCHIIUHN

YK-+4 HN-YK-4 3 3namy:

CrniocobeH NpuMeHsTh CocTaBisieT TUNOBYIO JIEIOBYHO | TPAMMATUYECKUE

COBPEMEHHBIE JIOKYMEHTaLH IO JUI | KOHCTPYKIUHU, CTPYKTYpPY

KOMMYHHUKATHBHBIC aKaJIeMHUYECKHIX ulu 0COOEHHOCTH

TEXHOJIOTHH, B TOM YHUCIIE npo)eCCHOHANBHBIX ~ Ieleld  Ha | Pa3InYHbBIX TUIIOB

Ha WHOCTPAHHOM SI3bIKE TEKCTOB

HMHOCTPaHHOM(BIX) npodeccuoHaTBEHON u

si3bIKe(ax), s aKaJIEeMHYECKOMN

aKaJIEeMUYECKOro U HaIPaBJIEHHOCTH;
po¢eccCHOHATEHOTO Ymemy:

B3aUMO/ICHCTBUS COCTaBIISITh pestoMe,
pedepats
npogeccuoHaIbHO-
OpPUEHTUPOBAHHBIX
AyTEHTUYHBIX  HAYYHBIX
cTaTel W aHHOTAIlMU K
HUM;

N-YK-4 4 3Hnams.

CocraBnsier  akaJieMMYeCKU€ U | TEPMHUHOJIOTHIO Ha
(wm) mpodeccrnoHaNbHBIE TEKCThI | UHOCTPAHHOM  SI3BIKE B
Ha UHOCTPAHHOM SI3bIKE n3y4aemon obmactu;

2




Ymems:

MIPUMEHSATh OCHOBHBIE
BU/IbI [IEPEBOTYECKOU
TpaHc(hOopMaIHK B YCTHOM
Y IMCbMEHHOM II€PEBOJIE,
Braoemu:

HAaBBIKAMHU  AHAJMTUKO-
CHHTaKCHYECKOM
nepepadoTKu
npodeccruoHaIbHO-
3HaYMMOI HH(pOpPMAIH U
nepeBoja
aKaJIEeMUYECKOTO TEKCTa C

PYCCKOTO SI3BIKA Ha
WHOCTPAHHBIMN.
HN-YK-4 6 Ymemyo
[Ipencrasnsier pe3ybTaThl | COCTABISAThH u
WCCIIEIOBATENIbCKOM U TMPOEKTHOW | MPEJICTaBIsATh B  BUIE
NEeSITeIbHOCTH ~ HAa  Pa3IMYHBIX | JOKJIAga U Mpe3eHTaIUU
My OJTUYHBIX MEPOTIPUATHSIX, | HAYYHYI0  MH(POPMAIIHUIO,
y4acTBYeT B aKaJeMHYECKHX U | HCIOIb3YyEeMYIO B
Mpo(eCCUOHANBHBIX ~ TUCKYCCHUSIX | MPO(ecCHOHAIBHOM

Ha HHOCTPAHHOM S3BbIKC

NEITENbHOCTH, B  TOM
qucie Uil ydacTus B
MEKTyHAPOIHBIX
HAyYHBIX MEPOIIPHSTHUSX,
Bnaoems

HABBIKAMU BBICTYTIIICHUS C

COOOIIeHHEM "
MPE3CHTALNEN o
po U0 CBOEH HAYYHOU
CTICUATBHOCTH.

4. O0beM, CTPYKTYPA U COjiepsKaHue TUCIUIIMHbI
OO6m1ast Tpy10€MKOCTh TUCIUTIIMHBI COCTABIISACT 2 3a4eTHBIC €MHUIIBI, 72 aKaj. Jaca:

Ne
n/n

Tembl (pa3aebl)
AUCHUILIMHBI,
HX COleprKaHue

Buapl yueOHbBIX 3aHATHIA,

DopMbI

BKJIIOYAS CAMOCTOSTEIHHYIO
padoTy CTy1eHTOB,
U UX TPYI0eMKOCTh
(B akaieMH4YeCKHX Yacax)

Cemectp

TEeKyLIero
KOHTPOJIsA
yCIIEBAEMOCTH
®opma
NMPOMEKYTOYHOM
arrecTaumu
(no cemecmpam)

KoutakTHas padoTa
o 3
) o 5|8 « T
S 2 = |2 = =
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Pabota ¢ nekcukoii mo Teme: 10 4 3amanust Ha

«"'mobamm3anus». 3HaHUEC

Henwansie popmel Tarona. TEPMHUHOJIOTHH

CroxHbIe obmiee

KOHCTPYKITUH. ITOHMMaHNE
CoIlepKaHus
TEKCTa.

¢ mom uucne ¢ 30 u J]IOT 2 Jlexcuueckuii
mecm JYK ¢
LMS Moodle

Pabota ¢ nexcukoi 1mo Teme: 10 4 ITnceMeHHbBIH

«O06pazoBaHme». TIePEBOI.

ITuceMeHHBIN IEPEBOI. 3anaHus Ha
3HAHHE
TEPMHHOJIOTHU U
oOriee
MMOHUMaHHE
COJICPIKAHUS
TEKCTa.

Pabora ¢ nekcukoii o Teme: 10 3 3amaHus Ha

«Kynastypay. 3HAHHE

AHHOTHpOBaHHUE. TCPMUHOJIOT MU U

Pedepuposanmue. oburee
MTOHHMaHHUE
COJICPIKAHUS
TEKCTA.
AHHOTHPOBAHUE.
PedepupoBanme.

PaboTa ¢ mekcukoii o Teme: 10 3 3ajaHus Ha

«Hacenenne u corpagbHBIC 3HaHUE

WU3MEHECHUS. OCHOBBI TEPMHHOJIOTHHU U

JICJIIOBOT'O OOIIICHUSI. obriee

CocraBrieHue pe3rome. MTOHUMaHHUE
COJICPIKAHUS
TEKCTa.
Pestome.

Pabora ¢ jekcukoii mo teme: 8 3 IIpe3enTanmn

«Commonornyeckoe

WCCIICIOBAHUEY.

OCHOBBI Ty OJTMYHON PEYH.

¢ mom uucne ¢ 30 u JIOT 2

[IpomexyToUyHasl aTTeCTaLHs 0,3 3,7 3auer

Bceero 48 0,3 20,7 72

¢ mom uucne ¢ 30 u /0T 4

Coneprxanue pa3iesioB JUCHUTIAHBI.

1. YCBOGHHE JIGKCUKH M PA3BUTHE HABBIKOB YCTHOM pedn 1o TeMe: «I modanm3arus.
I'pammaruka. [ToBTopenue Temsl: «Henumunsie ¢popmbl raaronay. CloxxHbIe
rpaMMaTH4ecKie KOHCTPYKLINUU C UHOUHUTHUBOM, IPUYACTUEM U TepyHIUaTbHbIE 000POTHI.



2. YcBOeHHME JEKCHMKM W pa3BUTHUE HABBIKOB YCTHOW peun 1o Teme: «OOpa3oBaHue».
OcoOeHHOCTH YCTHOTO W TNHCBMEHHOTO TIepeBoja M OTpadOTKa yMEHHWil mepeBona
po¢eCCHOHATLHO-OPUEHTUPOBAHHOTO TEKCTA.

3. YCcBOEHHE JIEKCUKU M Pa3BUTHE HABBIKOB YCTHOM peur 1o TeMe: «KynbTypay.

OcHOBbl aHHOTHpOBaHUST H pedepupoBanus. OTpabOTKa yMEHHH aHHOTHPOBAHUS U
pedepupoBaHMs TEKCTa Ha POAHOM U AHIVIMHCKOM s3blke. AHHOTMPOBAaHUE U pedepHupoBaHUE
TEKCTa 0 CHEUAIBHOCTH (IIMCbMEHHO, HA aHIJIMICKOM SI3BIKE).

4. YCBOCHHE JICKCUKU U Pa3BUTHE HABBIKOB YCTHOM peud no teme: «Hacenenue u counanbHbie
n3MeHeHus». OTpaboTka OCHOBHBIX HAaBBIKOB ITMCBMEHHOW KOMMYHHUKAIUu. [IpuHIUIIBI
COCTaBJICHHS pPE3IOME MPHU YCTPOHCTBE Ha paboTy.

5. Ilpesenranuum mno Tteme: «Couuojoruueckoe ucciaenoBanue». OCHOBbI IOATOTOBKU
npe3eHranuii. OCHOBbI MyOaUYHOM pedn. MoHooruyeckas u quanorndeckas peus. Iloaroroska
Ipe3eHTalui (MMCbMEHHO U YCTHO), BBICTYIUIEHHE B TpPYMIE C MOCIEAYIOIIHUM 00CYXKIEHUEM
IIPE3EHTALUH.

5. O0pa3oBaTe/ibHbIe TEXHOJOrHH, B TOM YHCJe TEXHOJOTMH 3JEKTPOHHOr0 O0y4eHUs: M
AUCTAHIHMOHHBbIC 00pa3oBaTe/IbHbIe TEXHOJIOTMH, HCIIOJb3yeMble MNPH OCYIIeCTBJICHUHU
00pa30BaTe/ILHOIO NpPoLeCcca M0 JUCIHUIIIMHE

B npouecce 00yueHHs UCTIONB3YIOTCS CIeIyIOIUEe 00pa30BaTEIbHbIE TEXHOIOTHH:

IIpakTHYeckoe 3aHATHE — 3aHATHE, MOCBALIEHHOE OCBOCHHMIO KOHKPETHBIX YMEHHUU U
HAaBBIKOB U 3aKPETJICHUIO MTOJyUYEHHBIX IpU 00bSICHEHUH 3HAHUM.

KoHcyabTanum — BHUJI y4eOHBIX 3aHATUHN, SBISAIOIIMNCT OJHOW M3 (OpPM KOHTPOISA
CaMOCTOSITENIbHOM  paboThl  cTyneHToB. Ha KOHCynapTanmMsx 1O Mpock0e CTYAEHTOB
paccMaTpuBalOTCsl HauOoJjiee CIIOKHBIE MOMEHTHI NP OCBOCHMM MaTepuana JTUCLMILIMHBI,
MIPENOIABATENIb OTBEYAET Ha BOIPOCHI CTYJAEHTOB, KOTOpPHIE BO3HUKAKOT y HUX B IIpoLecce
CaMOCTOSITENTbHON PabOTHI.

B npouecce 00yueHHs HUCIOIB3YIOTCS CIEAYIOIINE TEXHOIOTUH IEKTPOHHOIO 00y4eHUs
U IUCTaHLIMOHHBIE 00pa30BaTeNbHbIE TEXHOIOTUHU:

DJIEKTPOHHBII  y4yeOHbIi Kypc mno aucuumuimHe «VHocTpaHHbBIl s3BIK B
npodeccuoHanbHON JesTensHocTH» B LMS Dnexktponnslii ynuepeuter MoodleSpl'yY, B
KOTOPOM:

- TpeACTaBIEHBl 3aJaHusi IS CaMOCTOSTEIbHOH paboThl OOydYaroUIMXCs 10 TeMaM

JUCLUIUIVHBI;

- OCYIUECTBJIACTCS  IPOBEACHHUE  OTACIBHBIX  MEPOIPUATHA  TEKYLIEr0  KOHTPOJIS

YCIIEBAEMOCTH CTYACHTOB;

- mocpeAcTBOM  (opymMa  OCYIIECTBISETCS CHHXPOHHOE M (MJIM) AaCHHXPOHHOE

B3aMMOJICIICTBIE MEXJTy OOydYalolMMHUCS U IMpernojaBaTelieM B paMKax HW3Y4YeHHs

JUCLIUIUIAHBL.

6. IlepeyeHb JMIEH3MOHHOIO W (MJHM) CBOOOAHO PACHPOCTPAHSAEMOIr0 IPOrPAMMHOIO
o0ecreyeHusi, HMCNOJb3YyeMOro IPH OCYLIECTBJICHMH 00pa30BaTeIbHOr0 Ipouecca 1o
AUCHUIIMHE

B mpomecce ocymiecTBieHHs ~— 00pa3oBaTeNbHOrO  MHpolecca IO  JUCHUIUIMHE
UCIOJb3YIOTCA:

11 GOPMHUPOBAHUS MAaTEPHAIIOB Ul TEKYLIETO KOHTPOJIS YCIIEBAEMOCTH U POBECHUS
MIPOMEKYTOYHOM aTTecTallly, A1 (OPMHUPOBAHUS METOIMUECKUX MAaTEPUAIIOB 110 AUCIUILINHE:

- nmporpammbl Microsoft Office;



- Adobe Acrobat Reader.

7. IllepeyeHb CcOBpeMEHHBIX MNPOPecCHOHAJILHBIX 0a3 JaHHBIX W HHPOPMALMOHHBIX
CIIPABOYHBIX CHCTEM, MCII0JIb3YyeMbIX IIPH OCYLIECTBJICHNH 00pa30BaTeJIbHOIO Mpolecca 1o
AMCHUIJIMHE (IPU He00XO0IUMOCTH)

B mpomecce ocymectBieHHs ~— 00pa3oBaTeNbHOrO — Ipolecca IO  JUCHUIUIMHE
UCTONb3YIOTCS:

1.  ABrtomarusupoBaHHas  OHOIMOTEUHO-MH(OpMAMOHHAS cucrema  «bYKMU-
NEXT»http://www.lib.uniyar.ac.ru/opac/bk cat find.php

2. DnexTpoHHO-0MbOaoTeuHas cucrema «tOpait» https://urait.ru/

3. DNEeKTPOHHO-ONOIMOTeUHAs cucreMa «Koncynprant Crynenrta»
https://www.studentlibrary.ru/

8. IlepeueHr OCHOBHOWI M  JONMOJHHMTEJBHOH Yy4yeOHOW JHMTEepaTypbl, pecypcoB
HH(OPMALMOHHO-TEJIEKOMMYHMKAIIUOHHOI ceTH «/HTepHeT» (IpM HE00XOAUMOCTH),
PEKOMEHAYeMBbIX VISl 0CBOCHUS AN CUHUIIIMHBI

a) OCHOBHAl JIMTepaTypa

1. Anrnuiickuil s3Ik aiis akagemudeckux 1eneit. English for Academic Purposes : yuebnoe
nocobue st By3oB / T. A. bapanosckas, A. B. 3axaposa, T. b. Ilocnienosa, FO. A. CyBoposa ;
noxa penakuuen T. A. BapanoBckoit. — 2-e¢ uza., nepepad. u gon. — MockBa: M3naTenscTBO
IOpaiir, 2025. — 203 ¢. — URL: https://urait.ru/bcode/560849

2. ApxunoBuy, T. II. Anrnuiickuil s3bIK Juid rymanutapueB (B1).: yueOHUK U IpakTUKyM 7S
By30B / T. I1. Apxunosuy, B. A. KopotkoBa. — MockBa: M3narensctBo KOpaiit, 2025. — 746 c.
— URL: https://urait.ru/bcode/568709

0) 10OMOTHUTEIBbHAS JIUTEpPaTypa

1. Aarnmiickuii B Hay4HO-UccienoBarensckoi aearenbHoctd = EnglishforResearcher: : yue6.
nocobue / aBT.-coct. H. H. Kacarkuna, C. B. JlanmanoBa ; Spocn. roc. yH-T, SIpociaBiib,
Ounurpans, 2014, 102 c. — URL: http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf

2. AHrmmickuil s3bIK [DNEKTpoHHBIM pecypc]: mpaktukym / coct. A.B. Eroposa, H.H.
Kacarkuna; Spocn. roc. yH-r um. ILI. JemummoBa. — Spocmasns: Apl'Y, 2012.
http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf

9. MaTepuajibHO-TeXHHUYecKasi 0a3a, HeoOXoAMMAs VISl OCYLLeCTBJIEHUSI 00Pa30BaTEILHOIO
npoiuecca no AUCHUIINHE

MarepuanpHo-TeXxHUYECKass 0a3za, HeoOXoammash HJisi OCYIIECTBICHUS 00pa3oBaTEIbHOTO
mpolecca 1mo AUCIUILINHE BKIFOYAET B CBOM COCTaB ClielUaIbHbIe TOMEIICHHUS:

-y4eOHble ay/UTOpUN JAJsl MPOBEACHUS 3aHATUHN JIEKIMOHHOIO THUIMA M NMPAKTUYECKUX 3aHATUI
(cemHnHapoB);

- y4eOHbIe ay JUTOPHH JJIsl TPOBEACHUS IPYNIOBBIX U UHAUBUIyaIbHBIX KOHCYJIbTAIUH,

- yueOHbIE Ay JUTOPHUH JIJIS IPOBEICHUS TEKYIIETO KOHTPOIIS U IPOMEXKYTOUHOM aTTeCTallHH;
-IIOMCIICHUA JIA CaMOCTOSITEIILHOU pa6OTI)I;

-TIOMEMICHUST IS XpaHEHUS M TPOGUIAKTUYECKOTO OOCTYKMBAHUS TEXHHUYECKHX CPEICTB
o0ydeHwusl.

CHGLII/Ia.HLHBIe MNOMCIIICHUA YKOMIIJICKTOBAHBI CPCACTBAMU 06yquPI5I, ClIyXaluyumu  JIsd
MpeACTaBICHUS yueOHOM nHpOpMaiK OOIBIION ay TUTOPHH.

I[HH MMPOBCACHUA 3aHSATUN JICKHMOHHOI'O THIIA MOpCAIararoTcsd HaGOpBI ACMOHCTPAIMOHHOT'O
o0opy/noBaHUs W y4eOHO-HArJIAIHBIX MOCOOMM, XpaHALIUECcs Ha SJIEKTPOHHBIX HOCUTENAX U
o0ecreynBaoIMe TEMaTHYECKUEe WIUTIOCTPAlMH, COOTBETCTBYIONIME pabouyuM IMporpammam
JUCLUTUTHH.


http://www.lib.uniyar.ac.ru/opac/bk_cat_find.php
https://urait.ru/
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https://urait.ru/bcode/560849
https://urait.ru/bcode/568709
http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf
http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf

[TomemeHust uis caMOCTOATEIHHONU PabOThl 0OYYAIOIIMXCSI OCHAIICHBI KOMIBIOTEPHOMN
TEXHUKOW C BO3MOXKHOCTHIO TMOAKIIOUEHUsI K ceTu «HTepHeT» m obecmedeHueM JocTymna K
ANEKTPOHHOU MH(POPMAITMOHHO-00pa3oBarensHOM cpene Apl'Y.

Uuciio nocaiouHbIX MECT B JIEKIIMOHHOW ayJIUTOPUH O0JIbIlle JTMOO paBHO CIIMUCOYHOMY COCTaBY

MOTOKA, a B ayJIUTOPHH JUIS TIPAKTHYECKUX 3aHATUH (CEMUHAPOB) — CIIMCOYHOMY COCTaBY IPYIIITBI
00ydJaromuxcsl.

ABTOD:

Crapmuii mpenoiaBareinb Kageapbl
WHOCTPAHHBIX S3bIKOB T'YMaHUTAPHBIX
(haKyJIbTETOB E.B. HoBoxwiioBa

OQ0JIIHCHOCID, YUEHAs CIeneHb H.0. Damunusn



Hpuio:xkenne Nel k padoueil nporpaMmMe IMCUMILIHHbBI
«HHOCTpaHHBIN A3BIK B IPO(EeCCHOHAIBLHOMI
AeATeTbHOCTH

DoH/1 OLIEHOYHBIX CPEICTB
JJ1sl IPOBeleHNsl TeKYIero KOHTPOJIsA yCleBaeMOCTH
U IPOMEKYTOYHOM ATTECTAIlUM CTYAEHTOB
10 TUCHHUILIMHE

1. KoHTpoJbHBbIe 3a1aHNsl M HHbIe MAaTEePHAJIbI,

HCIIOJb3YEMbIE B IIPOLIECCE TEKYHIET0 KOHTPOJIA YCIIEBAEMOCTH

3anaHus VI CaMOCTOAITEIbHOM PadoThl / TEKYIIero KOHTPOJIA
(dannvie 3a0anus Mo2ym 8bINOIHAMbCA CIMYOEHMOM CAMOCMOAMENbHO, 8 MAKOM ClIyyde
npenooasamesiem 8 0053ameibHOM NOpsoKe He nposepsiomcs. Taxoice OanHble 3a0anus Mo2ym
UCNOIBL308AMbCA NPenodasameinem 0s meKywe2o KoHmpoas cpopmuposannocmu YK-4
unouxamopwl MJ/[-YK-4.3, 4.4, 4.6).
1 cemecTp

Kpumepuu oyenusanus 3adanuii:
51% u Oosiee MPaBUIILHO BBIIOJHEHHBIX 33JaHUI — 3a4TEHO.
50% u MeHee MpaBWIIBHO BBIITOJIHEHHBIX 33JaHUM — HE 3a4TEHO.

Paznean 1.
3aoanus Ha obuee nNOHUMAHUE COOEPIHCAHUS MEKCMA U 3HAHUE MEPMUHONOSUU NO meMe
«I nobanuzayusy. Tecm.

Globalization
Globalization involves economic, political, and cultural transformations.
There are at least four positions on the nature of these transformations.
Position 1: Globalization is producing a homogeneous world characterized by (1) a belief that
freedom of expression and appreciation of, and respect for, human and cultural differences should
be universally valued and (2) a fusion of distinct cultural practices into a new world culture. This
respect and fusion is embodied in trends such as world beat, world cuisine, and world cinema.
Globalization includes the emergence of the global citizen, who thinks of the world as one
community and feels a responsibility to the planet. The size of the 2007 Live Earth concerts, which
engaged 2 billion people worldwide, is evidence that the concept of a global citizen, even if not
fully developed, is emerging.
Position 2: Globalization is producing a homogeneous world by destroying variety or the local
cultures that get in the way of progress or simply cannot compete against large corporations. The
engines of cultural destruction—sometimes referred to as McWorld and Coca-colonization— are
consumerism and corporate capitalism. How is globalization destroying local cultures? When
people eat a Big Mac or drink a Coke, they are consuming more than a burger or a drink; they are
also consuming American/Western images and their associated values. Those values relate to
importance placed on food (the time to prepare it and eat), the nature of the relationship between
the cook and the person eating (personal versus anonymous), and the place of the individual in



relationship to the group (i.e., I can eat whatever I want whenever I want versus I eat what others
are eating at standard times of the day).

Position 3: Globalization actually brings value to and appreciation for local products and ways of
doing things. Consumption of goods and services is not a one-way exchange in which the buying
culture simply accepts a foreign product as it is known and used in the exporting culture(s). While
the products of corporate capitalism penetrate local markets, they do not eliminate demand for
local ingredients and products. Moreover, local tastes are incorporated into corporate offerings.
Coca-Cola, for example, offers 450 different brands in 200 countries, many brands that we may
not have heard about, such as Inca Ko, a sparkling beverage available in South America; Samurai,
an energy drink available in Asia; and Vita, an African juice drink. Just because a Big Mac or a
Coke can be found anywhere in the world does not mean that locally, regionally, or nationally
inspired products vanish.

Position 4: Globalization and its interconnections intensify cultural differences by actually
“sparking religious, ethnic, and cultural conflicts as people fight to preserve their identity and
particular way of life” to resist Western influences that have dominated globalization to date, to
assert an identity that “clashes” with Western ideals (i.e., individualism, freedom of expression,
democracy), or to protect and enforce boundaries even as they are opened and erased. Gatekeepers
such as airport security and border patrol officers seek to process travelers and cargo from around
the world as quickly as possible and, at the same time, close access to real and imagined threats.
As a case in point, each year there are an estimated 300 million border crossings from Mexico into
the United States (one indicator of global interdependence). In hopes of preventing this massive
exchange of people, the U.S. is constructing 700 miles of strategically placed fences along that
border, including reinforced fencing, physical barriers, lighting, cameras, and sensors to stop
illegal crossings .

Task 1:

Debate on the issues raised in the text above using the following phrases:

In my view/ in my opinion/to my mind

If you ask me/ I agree(with)/ I disagree (with)/ I am not sure if/ [ have no doubts about

KpurepuiioneHnBanus yCTHOTO 3a/1aHHUSL:

3auteHo - KoMMyHUKaTHBHAs 3a/1a4a pelieHa MOJIHOCThIO WIIM YaCTUYHO. BhIcka3bIiBaHUS
MOTYT COJEPKATh ONPEEIIEHHOE KOJINYECTBO OIIUOOK U Nay3, HO
COOTBETCTBYIOT TEMaTHKe. TepMHUHOJIOTHS U aKTUBHAS JIEKCHKA MCIIOIb3YETCA.
He 3aureno - KommyHnukatnBHas 3aj1a4a He penieHa. Peaknyy Ha perimky OTCyTCTBYIOT.
TepmuHONOTYs M aKTHBHAS JIEKCUKA HE UCTOJIb3yeTcs. OOIIeHe CBOIUTCS K
OTJIEJIbHBIM CJIOBAM IPH OOJIBIIOM KOJIMYECTBE (DOHEMATHUECKUX, TIEKCUYECKUX
U TPaMMAaTHYECKUX OMIMOOK. MHOTO May3, HeT JIOTUKU U CBSI3HOCTH.

Test

Match the terms from A with their definitions from B:

A: 1) gross national income (GNI), 2) third-world countries, 3) economy, 4) postindustrial society,
5) labor force participation rate, 6) core countries (core nations). 7) globalization, 8) multinational
corporation, 9) first-world countries, 10) second-world countries, 11) international division of
labor

B: a) countries that are poor, underdeveloped, largely rural, and with high levels of poverty;
typically governments in such countries are autocratic dictatorships and wealth is concentrated in
the hands of a small elite



b) countries with state-managed economies and typically without a democratically elected
government;

¢) a society economically dependent upon the production and distribution of services,
information, and knowledge

d) corporations that conduct business across national borders

e) the percentage of those in a given category who are employed

f) system of labor whereby products are produced globally, while profits accrue only to a few
) the total output of goods and services produced by residents of a country each year plus the
income from nonresident sources, divided by the size of the population

h) increased economic ,political, and social interconnectedness and interdependence among
societies in the world

i) industrialized nations based on a market economy and with democratically elected
governments

j): the system on which the production, distribution, and consumption of goods and services is
based

k) within world systems theory, those nations that are more technologically advanced

Kpurepnii oneHuBanus:
51% u Goiiee MPaBUILHO BBHITOJHEHHBIX 33JaHUI — 3a4TEHO.
50% 1 MeHee MPaBUIIbHO BHIMOJHEHHBIX 33/IaHUNA — HE3a4TEHO.

Pa3nen 2.

I Texcmbl 0151 NUCLMEHHO20 NEPesoda co Cl08APEM.
EDUCATION

Text 1.

In its original nineteenth-century conception, the education system was to serve as a leveling force
in American society—the road to full equality for all citizens regardless of race, social class origin,
nationality, religion, or gender. Jew and gentile, Irish and Polish, Black and White, rich and poor,
male and female would learn together side by side. Through education, each student would learn
the ways of others and thus come to understand and respect them. Full equality for humankind was
to follow. Education has indeed reduced many inequalities in society since compulsory education
began at the turn of the twentieth century. The percentage of high school graduates has risen
among Whites and minorities, both male and female, as have certain types of social mobility.
Despite continuing inequalities in college enrollments comparing African Americans, Hispanics,
and Whites, the enrollment of minorities has risen overall—although the high school dropout rate
for Hispanics has remained highest among all racial- ethnic groups. Furthermore, as more
minorities and women attend and graduate from two- and four-year colleges, the result—at least
until the major economic recession of 2008— 2009—has been more employment for them in mid-
level and high-level jobs. Nonetheless, many inequalities still exist in U.S. education. Cognitive
Ability and Its Measurement Since as long ago as classical Greece, humans have sought to
measure a “mental faculty” or “intelligence.” It is now called cognitive ability, the capacity for
abstract thinking. Since early in the twentieth century, educators in our society, from preschools to
universities, have attempted to measure intelligence by means of standardized ability tests, such
as the SAT or IQ tests, which are intended to measure ability or potential. These are not the same
as achievement tests, which are intended to measure what has actually been learned, in addition to
ability or potential. Advanced Placement (AP) exams are achievement tests taken before entering
college. Students who score high demonstrate that they have already mastered certain material and
can in many cases skip those courses in college. The education system in the United States has
relied heavily upon the idea that intelligence, or ability, or potential is a single unitary trait.
Cognitive ability has been gauged according to the numerical results of the standardized tests.
There has been a will to
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reduce measurements of cognitive ability to a single number, or perhaps two numbers, such as
language and math scores of SAT tests and IQ tests in the recent past. There are three major
criticisms made regarding using standardized tests such as the SAT or ACT as measures of
cognitive ability. First, the tests tend to measure only limited ranges of abilities (such as
quantitative aptitude or verbal aptitude) while ignoring other cognitive endowments such as
creativity, musical ability, spatial perception, or even political skill and athletic ability (Zwick
2004; Freedle 2003; Gardner 1999; Lehmann 1999; Sternberg 1988). Second, the tests possess at
least some degree of cultural and gender bias—and also a strong social class bias. As a result,
they may perpetuate rather than reduce inequality between different cultural or racial groups and
social classes, as well as perpetuate social, economic, and educational inequality between men and
women. The tests were designed primarily by middle-class White males, and the “standardization”
they strive to achieve mirrors middle-class White male populations. Many studies show that
although standardized ability tests are somewhat capable of predicting future school performance
for White males, a significant number of studies—in fact most studies— show less accurate
forecasts for the success of minorities, especially Hispanics, African Americans, and American
Indians, and they often predict school 2002; Taylor 2009, 2002, 1992a; Jencks and Phillips 1998;
Fleming and Garcia 1998; Pennock-Roman 1994; Young 1994; Crouse and Trusheim 1988). In
other words, the predictive validity of the tests, which is the extent to which the tests accurately
predict later college grades, is compromised for minorities, women, and persons of working-class
origins. The third criticism of the SATs is that they do not predict school performance very well,
even for Whites. For example, SAT scores are only modestly accurate predictors of college grades
even for White persons (Zwick 2004; Fleming and Garcia 1998; Manning and Jackson 1984).
This fact is not well known. Grade point average in high school (and school class rank as well) is
also only a modestly accurate predictor of success in college. High school grades are about as
accurate as the SATs in predicting college grades—maybe even a tad better (Alon and Tienda
2007). This is truly unfortunate: The SAT, when introduced in the late 1940s/early 1950s, was
originally supposed to be a better predictor than high school grades. The latter were then thought
of as “subjective” whereas the SAT was supposed to be “objective.”

Text 2.

The European Union (EU) is an economic and political alliance that began in 1952 with 6 member
countries. The alliance has expanded several times to eventually include 27 members in 2007. The
EU’s goal is to eliminate legal barriers to the free movement of people (including labor), goods,
services, and capital across member countries’ borders. We focus on the European Union in this
chapter for several reasons. First, the EU is investing heavily in education and research to boost
its international competitiveness and to ensure that Europeans have the skills necessary to thrive
in the 21st century (Bologna Declaration 1999). The EU is also offering scholarships to attract the
world’s “super-scholars,” and it is working to open its higher education institutions to the rest of
the world, thereby challenging the United States’ dominance as a host country to international
students (Riding 2003; Dillon 2004; Lee 2004). Second, the U.S. Department of Education
routinely compares its students and education system with foreign, especially European,
counterparts on a host of attributes, including teachers’ salaries, reading scores, scientific literacy,
per capita spending on education, and access to educational opportunities. This comparative
analysis allows an assessment of U.S. strengths and weaknesses relative to those of other countries.
Third, the United States was the first country in the world to embrace the concept of mass
education. In doing so, it broke with the European view that education should be limited to an elite
few. Europeans observed the American experiment with mass education, and their early
impressions offer important, lasting assessments about the cultural values that the American
system of public education promotes. In
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particular, the U.S. system seems to create students who (1) are preoccupied with knowledge as it
applies to income generation and wealth creation, (2) value personal observations over
accumulated knowledge and experience with other ways of life, (3) come away with a belief that
the ideal person is self-made and able to transcend societal forces, and (4) place high value on
educational achievement but not on the dedicated study needed to attain it (Hamilton 1883, Combe
1839).

Kputepun oneHnBaHMs THCbMEHHOTO MIEPEBO/IA.

3auteHO - B OCHOBHOM a1eKBaTHOCTH IIEpEBOAA HE HapyIeHa. Jomyckaercs 10 Tpex
(dakTHUecKuX OMUOOK, YaCTUYHASA OTEPs HH(POPMALIUU U YACTUIHOE
HapylIeHHue HOPM POJIHOTO SI3BIKA.

He 3aureno - [lepeBox comepxut 4 u 6onee pakruueckux ommbok. Hapyiena monHoTa u
aJIeKBaTHOCTH TI€PEBO/IA, HOPMBI U CTHJIb POJIHOTO SI3BIKA.

1. 3a0anue na 3Hanue mepmunoIO2UY U 0OUjee NOHUMAHUE COOEPIHCANHUS MeKCma No meme:
«Obpaszosanuey.

Match the terms from A with their definitions from B:

A: 1) life chances, 2) mores, 3) group, 4)glass ceiling, 5) socialization, 6) role

B: a) popular concept referring to the limits that women and minorities experience in job
mobility

b) a collection of individuals who interact and communicate, share goals and norms, and who
have a subjective awareness as “we”

¢) strict norms that control moral and ethical behavior

d) the opportunities that people have in common by virtue of belonging to a particular class

e) behavior others expect from a person associated with a particular status

f) the process through which people learn the expectations

Kputepuii olieHuBaHMs:
51% u Oosiee IPaBUIILHO BBIIOJHEHHBIX 33JaHUI — 3a4TEHO.
50% u MeHee MPaBUIILHO BBIMOJIHEHHBIX 33JJaHUN — HE3aUTEHO

Paznen 3.
1. 3adanus ma obwee noHUMaHUe COOEPHCAHUS MEKCMA U 3HAHUe MEPMUHOLO2UU NO meme
«Kynemypar.

THE CHALLENGE OF DEFINING CULTURE

Culture is the complex system of meaning and behavior that defines the way of life for a given
group or society. It includes beliefs, values, knowledge, art, morals, laws, customs, habits,
language, and dress, among other things. Culture includes ways of thinking as well as patterns of
behavior. Observing culture involves studying what people think, how they interact, and the
objects they use. In any society, culture defines what is perceived as beautiful and ugly, right and
wrong, good and bad. Culture helps hold society together, giving people a sense of belonging,
instructing them on how to behave, and telling them what to think in particular situations. Culture
gives meaning to society. Culture is both material and nonmaterial. Material culture consists of
the objects created in a given society its buildings, art, tools, toys, print and broadcast media, and
other tangible objects, such as those discussed in the chapter opener. In the popular mind, material
artifacts constitute culture because they can be collected in museums or archives and analyzed for
what they represent. These objects are significant because of the meaning they are given. A temple,
for example, is not merely a building, nor is it only a place of worship. Its form and presentation
signify the religious meaning system of the faithful. Nonmaterial culture includes the norms,
laws, customs, ideas, and beliefs of a group of people. Nonmaterial culture is
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less tangible than material culture, but it has a strong presence in social behavior. Examples of
nonmaterial culture are numerous and found in the patterns of everyday life. In some cultures,
people eat with utensils, in others, people do not. The eating utensils are part of material culture,
but the belief about whether to use them is nonmaterial culture. It is cultural patterns that make
humans so interesting. Is it culture that distinguishes human beings from animals? Some animal
species develop what we might call culture. Chimpanzees, for example, learn behavior through
observing and imitating others, a point proved by observing the different eating practices among
chimpanzees in the same species but raised in different groups. Others have observed elephants
picking up the dead bones of other elephants and fondling them, perhaps evidence of grieving
behavior. Dolphins are known to have a complex auditory language. And most people think that
their pets communicate with them. Apparently, humans are not unique in their ability to develop
systems of communication. But some scientists generally conclude that animals lack the elaborate
symbol-based cultures common in human societies. Perhaps, as even Charles Darwin wrote, “The
difference in mind between man and the higher animals, great as it is, certainly is one of degree
and not of kind”. Studying animal groups reminds us of the interplay between biology and culture.
Human biology sets limits and provides certain capacities for human life and the development of
culture. Similarly, the environment in which humans live establishes the possibilities and
limitations for human society. Nutrition, for instance, is greatly influenced by environment,
thereby affecting human body height and weight. Not everyone can swim like Michael Phelps or
lob a tennis ball like Venus and Serena Williams, but with training and conditioning, people can
enhance their physical abilities. Biological limits exist, but cultural factors have an enormous
influence on the development of human life.

Task 1.
Answer the questions below using the following phrases: In my view/ in my opinion/to my mind

- Is it possible to find words to define something so vast as the way of life of a people?

- Does a person who “looks Korean” and who has lived in the United States most of his or
her life belong to Korean or American culture?

- Is eating rice for breakfast a behavior that makes someone Korean?

- Is an ability to speak Korean a characteristic that makes someone Korean?

- Are ethnic Koreans who speak English or Spanish not Korean?

Task 2.

Match the terms from A with their definitions from B:

A: 1) norms, 2) popular culture, 3) ethnocentrism, 4) counterculture, 5) values,

6) culture shock, 7) mores, 8) culture) 9) taboos

B: a) subculture created as a reaction against the values of the dominant culture

b) the complex system of meaning and behavior that defines the way of life for a given group
or society

¢) the feeling of disorientation that can come when one encounters a new or rapidly changed
cultural situation

d) the belief that one’s in-group is superior to all out-groups

e) strict norms that control moral and ethical behavior

f) the specific cultural expectations for how to act in a given situation

g) the beliefs, practices, and objects that are part of everyday traditions

h) those behaviors that bring the most serious sanctions

i) the abstract standards in a society or group that define ideal principles

Kpurepuii onieHMBaHUs:
51% u Gosiee MpaBUIBLHO BBHIMOJHEHHBIX 3a/IaHUI — 3a4TEHO.
50% 1 MeHee MpaBUIIbHO BBIMOJHEHHBIX 3a/IaHUM — HE3aYTEHO
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1. TexcmonsanHOMUPOBAHUSI.

CULTURALDIVERSITY

It is rare for a society to be culturally uniform. As societies develop and become more complex,
different cultural traditions appear. The more complex the society, the more likely its culture will
be internally varied and diverse. The United States, for example, hosts enormous cultural diversity
stemming from religious, ethnic, and racial differences, as well as regional, age, gender, and class
differences. Currently, more than 12.5 percent of people in the United States are foreign born. In
a single year, immigrants from more than 100 countries come to the United States (U.S. Census
Bureau 2009). Whereas earlier immigrants were predominantly from Europe, now Latin America
and Asia are the greatest sources of new immigrants. One result is a large increase in the number
of U.S. residents for whom English is the second language. Cultural diversity is clearly a
characteristic of contemporary American society. The richness of American culture stems from the
many traditions that different groups have brought with them to this society, as well as from the
cultural forms that have emerged through their experience within the United States. Jazz, for
example, is one of the few musical forms indigenous to the United States. An indigenous art form
refers to something that originated in a particular region or culture. However, jazz also has roots
in the musical traditions of slave communities and African cultures. Since the birth of jazz, cultural
greats such as Ella Fitzgerald, Count Basie, Duke Ellington, Billie Holiday, and numerous others
have not only enriched the jazz tradition but have also influenced other forms of music, including
rock and roll. Strongly influenced by instruments of culture such as television, the fashion industry,
and Anglo-European traditions and includes diverse elements such as fast food, Christmas
shopping, and professional sports. It is also a culture that emphasizes achievement and individual
effort.

Kpurepnii onenuBanusl.

3auteHo - ['71aBHBIC 1€ AHHOTUPOBAHUS M KOMMYHUKAIIUU JTOCTUTHYTHI. OCHOBHEIC HJIEU
MCXOJHOTO TEKCTa omnpenenensl. Jlomyckaercs He 6omnee 4 GpakTHUECKHX OMUOOK U
OTIpEICTICHHOE KOJIMYECTBO JIEKCUICCKUX U TPAaMMATHIECKIX HETOYHOCTEH,
JacTUYHas MoTepsi HHPOPMAIIHH.
He 3aurteno - [aBHBIC 11T aHHOTHPOBAHMS 1 KOMMYHUKAIIUN HE JIOCTUTHYTHI.
OcHOBHBIE HJIEH UCXOIHOTO TEKCTa HE ompeeneHbl. JJonymeno 6omnee 4
(akTUuecKuX U OONBIIOE KOJIUYECTBO JIEKCHUECKUX M TPAaMMaTHUYECKHUX
OIINOOK.

1Il. Texcm ons peghepuposanusi.

SUBCULTURES

Subcultures are the cultures of groups whose values and norms of behavior differ to some degree
from those of the dominant culture. Members of subcultures tend to interact frequently with one
another and share a common worldview. They may be identifiable by their appearance (style of
clothing or adornments) or perhaps by language, dialect, or other cultural markers. You can view
subcultures along a continuum of how well they are integrated into the dominant culture.
Subcultures typically share some elements of the dominant culture and coexist within it, although
some subcultures may be quite separated from the dominant one. This separation occurs because
they are either unwilling or unable to assimilate into the dominant culture, that is, share its values,
norms, and beliefs. Rap and hip-hop music first emerged as a subculture where young African
Americans developed their own style of dress and music to articulate their resistance to the
dominant White culture. Now, rap and hip-hop have been incorporated into mainstream youth
culture. Indeed, they are now global phenomena, as cultural industries have
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turned hip-hop and rap into a profitable commodity. Even so, rap still expresses an oppositional
identity for Black and White youth and other groups who feel marginalized by the dominant
culture. Some subcultures retreat from the dominant culture, as do the Amish, some religious cults,
and some communal groups. In these cases, the subculture is actually a separate community that
lives as independently from the dominant culture as possible. Other subcultures may coexist with
the dominant society, and members of the subculture may participate in both the subculture and
the dominant culture. Subcultures also develop when new groups enter a society. Puerto Rican
immigration to the U.S. mainland, for example, has generated distinct Puerto Rican subcultures
within many urban areas. Although Puerto Ricans also partake in the dominant culture, their
unique heritage is part of their subcultural experience. Parts of this culture are now entering the
dominant culture. Salsa music, now heard on mainstream radio stations, was created in the late
1960s by Puerto Rican musicians who were expressing the contours of their working-class culture.
The themes in salsa reflect the experience of barrio people and mix the musical traditions of other
Latin music, including rumba, mambo, and cha- cha. As with other subcultures, the boundaries
between the dominant culture and the subculture are permeable, resulting in cultural change as new
groups enter society.

Kputepuii otieHBaHuUS.

3auteHo - ['maBHBIE 1Ienu pedepupoBaHMs © KOMMYHHUKAIIUU TOCTUTHYTHI. OCHOBHBIE UICH
MCXOHOTO TEKCTa omnpeeneHsl. Jlomyckaercs He 6onee 4 pakTHIeCKHX OMUOOK U
OTpeIeNIEHHOE KOJIMYECTBO JIEKCUYECKUX U TPaMMaTHYECKHX HETOYHOCTEH,
YacTUYHAs TOTepst HHPOPMALIUH.
He 3auteno - ['maBHbIe 11enu peepupoBaHUs U KOMMYHUKAIIUN HE TOCTUTHYTHI.
OcHOBHBIE HJIEW UCXOIHOTO TEKCTa HE ompeeneHbl. Jonymeno 6omnee 4
(bakTUyecKuX U OONBIIOE KOTMYECTBO JEKCHUYECKHX M IPaMMaTHYECKUX
OIINOOK.

Paznea 4.
3aoanus na obwee noHuMaHue cOOePIHCAHUs MEKCMA U 3HAHUE MEPMUHOTIO2UU NO meme
«HacereHue u coyudaivbHblie UBMEHEHUA)).

POPULATION AND SOCIAL CHANGE

Like other social institutions, the family is in a constant state of change, particularly as new social
conditions arise and as people in families adapt to the changed conditions of their lives. Some
changes affect only a given family—the individual changes that come from the birth of a new
child, the loss of a partner, divorce, migration, and other life events. These changes are what

C. Wright Mills referred to as “troubles”. Some may even be happy events; the point is that they
are changes that happen at the individual level, as people adjust to the presence of a new child,
adjust to a breakup with a long-term partner, or grieve the loss of a spouse. As Mills would have
pointed out, many microsociological events that people experience in families have their origins
in the broader macrosociological changes affecting society as a whole. Global Changes in Family
Life Changes in the institutional structure of families are also being affected by the process of
globalization. The increasing global basis of the economy means that people often work long
distances from other family members—a phenomenon that occurs at all points on the social class
spectrum, although the experience of such global mobility varies significantly by social class. A
corporate executive may accumulate thousands—even millions—of first-class flight miles,
crossing the globe to conduct business. A regional sales manager may spend most nights away
from a family, likely staying in modestly priced motels and eating in fast-food franchises along
the way. Truckers may sleep in the cabs of their tractor trailers after logging
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extraordinary numbers of hours of driving in a given week. Laborers may move from one state to
the next, following the pattern of the harvest, living in camps away from families, and being paid
by the amount they pick. These patterns of work and migration have created a new family form,
the transnational family, defined as families where one parent (or both) lives and works in one
country while their children remain in the country of origin. A good example is found in Hong
Kong, where most domestic labor is performed by Filipina women who work on multiple-year
contracts managed by the government, typically on a live-in basis. They leave their children in the
Philippines, usually cared for by a relative, and send money home; the meager wages they earn in
Hong Kong far exceed the average income of workers in the Philippines. This pattern is so
common that the average Filipino migrant worker supports five people at home; one in five
Filipinos directly depends on migrant workers’ earnings. One need not go to other nations to see
such transnational patterns in family life. In the United States, Caribbean women and African
American women have had a long history of having to leave their children with others while they
sought employment in different regions of the country. Central American and Mexican women
may come to work in the United States while their children stay behind. Mothers may return to see
their children whenever they can, or alternatively, children may spend part of the year with their
mothers, part with other relatives. Mothers in transnational families have to develop new concepts
of their maternal role, because their situation means giving up the idea that biological mothers
should raise their own children. Many have expanded their definition of motherhood to include
breadwinning, traditionally defined as the role of fathers. Transnational women also create a new
sense of home, one not limited to the traditional understanding of “home” as a single place where
mothers, fathers, and their children reside. Family social policies are the subject of intense national
debate. Should gay marriages be recognized by the state? What responsibility does society have to
help parents balance the demands of work and family? Many issues on the front lines of national
social policy engage intense discussions of families. Some claim the family is breaking down.
Others celebrate the increased diversity among families. Many blame the family for the social
problems our society faces. Drugs, low educational achievement, crime, and violence are often
attributed to a crisis in “family values,” as if rectifying these attitudes is all it will take to solve our
nation’s difficulties. The family is the only social institution that typically takes the blame for all
of society’s problems. Is it reasonable to expect families to solve social problems? Families are
afflicted by most of the structural problems that are generated by racism, poverty, gender
inequality, and class inequality. Expecting families to solve the problems that are the basis for
their own difficulties is like asking a poor person to save us from the national debt. Balancing the
multiple demands of work and family is one of the biggest challenges for most families. With more
parents employed, it is difficult to take time from one’s paid job to care for newborn or newly
adopted children, tend to sick children, or care for elderly parents or other family members. As
more families include two earners, more people feel pulled in multiple directions, always
strategizing to find the time to get everything done. Work institutions are structured on a gendered
model of the male breadwinner, where family and work are assumed to be separate, nonintersecting
spheres. But now there is significant “spillover” between family and work—work seeping into the
home and home also affecting people’s work. The Family and Medical Leave Act (FMLA),
adopted by Congress in 1993, is meant to provide help for these conflicts. It requires employers to
grant employees a total of twelve weeks in unpaid leave to care for newborns, adopted children, or
family members with a serious health condition. The FMLA is the first law to recognize the need
of families to care for children and other dependents. A number of conditions, however, limit the
effectiveness of the FMLA, not the least of which is that the leave is unpaid, making it impossible
for many employed parents. Many workers in firms where there are family-friendly policies worry
that taking advantage of these policies will harm their prospects for career advancement.
Currently, only 15 percent of workers have child-care benefits available to them from employers
(U.S. Bureau of Labor Statistics 2006b). Among industrialized nations, the United States provides
the least in support for maternity and child-care policies.
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Task 1.

1. Questions to Consider:

- Who does the work in your family?

- Is it related to the social organization of your family?

- Do you think that men’s gender identity changes when they become more involved in care
work?

- What hinders and/or facilitates men’s engagement in this kind of work?

Task 2.

2. Match the terms from A with their definitions from B:

A: 1) state, 2) matriarchy, 3) nuclear family, 4) urbanization, 5) kinship system, 6) family, 7)
power, 8) transnational family 9) social institution 10) extended families 11) median income, 12)
values

B: a) aprimary group of people—usually related by ancestry, marriage, or adoption—who form
a cooperative economic unit to care for any offspring (and each other) and who are committed to
maintaining the group over time

b) the pattern of relationships that define people’s family relationships to one another

¢) a society or group in which women have power over men

d) the midpoint of all household incomes

e) family in which a married couple resides together with their children

f) the whole network of parents, children, and other relatives who form a family unit and often
reside together

g) an established and organized system of social behavior with a recognized purpose

h) the organized system of power and authority in society

1) families where one parent (or both) lives and works in one country while the children remain
in their country of origin

J) the process by which a community acquires the characteristics of city life

k) the abstract standards in a society or group that define ideal principles

1) a person or group’s ability to exercise influence and control over others

Kputepuii olieHuBaHMsL:
51% u Gonee mpaBUWIIbHO BBIOJIHEHHBIX 33JJaHUI — 3aYTEHO.
50% 1 MeHee MPaBUIIBLHO BBHIMOJHEHHBIX 33/1aHUI — HE 3aYTEHO

1I. Cocmaenenue pesrome.
IIpumep pe3roMe npu ycrpoiicTee Ha padoTy:

Sara Anne Green
Address (home): 47 Gerrard Street
Manchester, M20 4L.Z
Telephone: 0121 423170

Email: sara.green@gmail.com

Objective: A position of a manager

Summary A well-organized and outgoing Business
Economics student graduating in June 2007
with good communication and analytical
skills, looking to develop a career as an
economist within an international business
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environment. Fluent Spanish speaker
experienced in the use of spreadsheets,
databases, and similar business software.

Education and qualifications:

September 2004 - June 2007

BA (Hons) in Business Economics

City University, Bristol

September 1996-June 2003

Manchester School

4 A Levels: Economics (A), Information and
Communication

Technology (A), English (A), Spanish (B)

9 GCSEs (including A* grades in Economics,
Spanish, English, Mathematics, ICT, and
German

Work experience:

July-September 2006

Administrative Assistant

MKL Smith & Co (Accountants), Manchester
Duties included:

using spreadsheets to sort and chart financial
information

assisting PA with routine admin tasks July-
September 2005

English Language Teaching Assistant

EFL International, Seville, Spain

Duties included: assisting teachers in
preparing lessons

administering student database

liaising with local companies to organize
student activities

July 2003-August 2004

Various jobs (including voluntary and hotel
work) and travel in Spain and Latin America,
gaining a valuable insight into the culture and
spoken language of those countries.

Skills:

Advanced Certificate in MS Word, MS Excel,
and MS Access (evening course, September-
July 20006)

Full driving licence

Interests & extra information:

Netball, travel, swimming

References:

Dr Thomas Clark

Senior Lecturer in Business and Management
Department of Business Organization and
Strategy

City University

Bristol BS1 2ER

Ms Susan Hunter

Senior Partner

MKL Smith & Co (Accountants)

231 Parker Street

Manchester M20 6QR
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Task 1. CocTaBbTe CBOE pe3loMe, COTJIACHO CJETYIOLIUM PyOpUKam:

Objective

Summary

Education and qualifications
Work experience

Skills

Interests & extra information
References

KpurepuiionieHuBanusl.

3auTeHO - |’ aBHBIE L€ MMCbMEHHOM KOMMYHHUKAIMU JOCTUTHYTHI. Bee pasaensl pestome
3aIIOJTHEHBI JIOCTATOYHO ToIpoOHO. JlomyckaeTcst He 6osiee 4 IGKCHUECKUX U
rpaMMaTH4€CKUX HETOUYHOCTEH.

He 3auteHo - ' maBHBIE 11EIM TMCBMEHHONM KOMMYHUKAMU HE TOCTUTHYTHI. He Bce pasaeinbl
pe3t0Me 3aIMOoIHEeHbI JOCTaTOYHO 1MoApoOHo. [JonyiieHo 6onee 4 TeKCUYECKUX U
rpaMMaTHYE€CKUX HETOYHOCTEH.

Pasneu S.
IIpezenmayuu no meme « Coyuonozuieckoe uccie008anue
Temvl Ona npesenmayuii:
- Is sociological research scientific?
- What is the difference between qualitative research and quantitative research?
- Can sociology be value free?
- Is the research based on a truly random scientific sample, or is it biased?
- Who benefits from the study’s conclusions?
- How might you design your study?

Kpumepuu OUEeHU6eAaHU:A npeseHmaL;uL? U yCniHblx BbICKA3LIGAHUL.

3aureHO - B mpe3eHTanuu uiam BICKA3bIBAHUM OTPAKEHBIKIIFOUEBBIC TTO3UIUU.
ZIOHYCKaIOTCSI HETOYHOCTH, HC MCIIAIOINUE BOCIIPHUATHUIO. KOMMYHI/IKaTI/IBHaSI
3aj7ia4ya pelleHa MOJHOCTBIO WIIM YaCTUYHO. BhICKa3bIBaHKS MOTYT COJEPKATh

3HAYUTENIbHOE KOJMYECTBO OITHOOK M T1ay3, HO COOTBETCTBYIOT TEMATHKE.

AKTHBHAas JIEKCUKA UCIIOJIb3YETCS.

He 3aureno - KommyHukatuBHas 3aaya He pemieHa. OCHOBHbIE TO3ULIUU BHICKA3bIBAaHUS HE
onpeneneHsl. Peakiny Ha perInKy OTCYTCTBYIOT.

AKTHBHasl IeKCHKa HE UCToNb3yeTcsi. OOIeHne CBOUTCS K OTICIBHBIM CIIOBaM

" CJIIOBOCOYCTAHUAM ITPpH 0O0JIBIIIOM KOJIMYECTBE q)OHeMaTI/I'-IeCKI/IX, JIEKCUYCCKUX

U TpaMMaTHYECKHUX OMTMOOK. MHOTO nay3, HeT JJOTUKU U CBSI3HOCTH.

Cnucox BOpocoB U (MJ1K) 3aJaHUi 1J1sl IPOBeeHNs IPOMEKYTOYHOM aTTeCTAluH
(mpoBepka chopmupoBanHoct Y K-4, uaaukarop U/1-VK 4.3, 4.4, 4.6)
3auem (1 cemecmp)

ConeprxaHue 3a4era:
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1. IIucbMeHHBIN MEpeBO C AHIVIMMCKOIO S3bIKa HA PYCCKUM OPUTMHAJIBHOIO TEKCTA IO
CIELHATBLHOCTH C UCTOJB30BaHUeEM ciioBapsi 00bemoM 1500 neu.3HaKoB 3a 45 MUHYT.

2. PedepupoBaHne OpUTHHAIBHOTO TEKCTA MO cnenuaibHocTH oobeMoM 1500-2000 meu.
3HAKOB (YCTHO WJIM MIUCHbMEHHO)

3. becena Ha aHMIMIICKOM $I3BIKE 110 OJJHOW M3 IIPONJEHHBIX TeM: (Bcero 15-20
MIPEITIOKEHUH ).

3aoanus k 3auemy.
3ananue 1.Tekct 1Jig TMCbMEHHOIO IEPEBOA CO CIIOBAPEM.
SOCIOLOGY AND SCIENTIFIC METHOD

Sociological research derives from what is called the scientific method, originally defined and
elaborated by the British philosopher Sir Francis Bacon (1561-1626). The scientific method
involves several steps in a research process, including observation, hypothesis testing, analysis of
data, and generalization. Since its beginnings, sociology has attempted to adhere to the scientific
method. To the degree that it has succeeded, sociology is a science; yet, there is also an art to
developing sociological knowledge. Sociology aspires to be both scientific and humanistic, but
sociological research varies in how strictly it adheres to the scientific method. Some sociologists
test hypotheses; others use more open-ended methods, such as in Duneier’s study of homeless men
or in Moskos’s study of police officers on the beat. Science is empirical, meaning it is based on
careful and systematic observation, not just on conjecture. Although some sociological studies are
highly quantitative and statistically sophisticated, others are qualitatively based, that is, based on
more interpretive observations, not statistical analysis. Both quantitative and qualitative studies are
empirical. Sociological studies may be based on surveys, observations, and many other forms of
analysis, but they always depend on an empirical underpinning. Sociological knowledge is not the
same as philosophy or personal belief. Philosophy, theology, and personal experience can deliver
insights into human behavior, but at the heart of the scientific method is the notion that a theory
must be testable. This requirement distinguishes science from purely humanistic pursuits such as
theology and literature. One wellspring of sociological insight is deductive reasoning. When a
sociologist uses deductive reasoning, he or she creates a specific research question about a focused
point that is based on a more general or universal principle .

Kpurepnii onieHrBaHus MICBMEHHOTO NTEPEBOJA.

3auTeHo - B 0CHOBHOM aJIeKBaTHOCTh NEPEBO/A HE HapylIeHa. JlommyckaeTcs 10 Tpex
dakTHyecKuX OMMOOK, YaCTUUHAs OTePs] HHPOPMAIIMHU U YACTUYHOE
HapylLIeHHE HOPM POJHOTIO S3bIKA.

He 3auteno - [lepeBoa conepxut 4 u 6onee paktuyeckux omudOok. Hapymiena momHora u
aJIeKBaTHOCTb NIEPEBOJIA, HOPMBI ¥ CTUJIb POAHOTIO SI3bIKA.

3ananue2.Tekcer nis pedepupoBaHus:
QUANTITATIVE VERSUS QUALITATIVE RESEARCH

DO sociologists prefer qualitative or quantitative research? Why do you think so? Recollect some
research papers you have read? What methods do they adhere to?

The research design often involves deciding whether the research will be qualitative or quantitative
or perhaps some combination of both. Quantitative research is that which uses numerical analysis.
In essence, this approach reduces the data into numbers, for example, the percentage of teenage
mothers in California. Qualitative research is somewhat less structured
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than quantitative research, yet still focuses on a central research question. Qualitative research
allows for more interpretation and nuance in what people say and do and thus can provide an in-
depth look at a particular social behavior. Both forms of research are useful, and both are used
extensively in sociology. Some research designs involve the testing of hypotheses. A hypothesis
(pronounced is a prediction or a hunch, a tentative assumption that one intends to test. If you have
a research design that calls for the investigation of a very specific hunch, you might formulate a
hypothesis. Hypotheses are often formulated as if-then statements. For example: Hypothesis: If a
person’s parents are racially prejudiced, then that person will, on average, be more prejudiced than
a person whose parents are relatively free of prejudice. This is merely a hypothesis or expectation,
not a demonstration of fact. Having phrased a hypothesis, the sociologist must then determine if it
is true or false. To test the preceding example, one might take a large sample of people and
determine their prejudice level by interviews or some other mechanism. One would then determine
the prejudice level of their parents. According to the hypothesis, one would expect to find more
prejudiced children among prejudiced parents and more nonprejudiced children among
nonprejudiced parents. If this association is found, the hypothesis is supported. If it is not found,
then the hypothesis would be rejected. Not all sociological research follows the model of
hypothesis testing, but all research does include a plan for how data will be gathered. Data can
be qualitative or quantitative; either way, they are still data. Sociologists often try to convert their
observations into a quantitative.

Kpurepnii onenuBanusi.

3auteHo - ['maBHBIE 1enu pedepupoBaHMs © KOMMYHHUKAIIUU TOCTUTHYTHI. OCHOBHBIE UICH
MCXOJHOTO TeKCTa onpeneneHsl. Jlomyckaercs He 6oiee 4 pakTHIECKIX OMUO0K
U OIpeJeNIEHHOE KOJMUYECTBO JIGKCHYECKUX U IPaMMaTHYECKUX
HETOYHOCTEH, YaCTUYHAS TIOTepsi HHYOpPMAIIUH.

He 3auteno - ['maBHbIe ienu pegeprupoBaHns U KOMMYHUKALIUN HE JOCTUTHYTHI.
OcHOBHbBIE HJIeH UCXOAHOTO TEKCTa He omnpeneieHsl. JJomymeHo 6omnee 4
(1)aKTI/I‘-I€CKI/IX nu 60J'IBHIO€ KOJIMYCCTBO JICKCUUYCCKUX U T’paMMaTI/ILICCKI/IX
OIIINOOK.

3a,Z[aHI/Ie 3. becena npenoaaBareiid CoO CTYyACHTOM Ha AQHTJIMHCKOM S3BIKE

Tewmsl a5t 00Cy)KIEHUS:

1. Globalization

2. Education

3. Population and social change
4. Culture

5. Sociological Research

6. Job Hunting

Kpurepnii onieHrBaHus yCTHOW 4acTH 3a4deTa:

3aureHo - KomMyHUKaTUBHAs 3a/1a4ya penieHa NOJHOCThIO WM YaCTUYHO. BhICKa3bIBaHUs
MOTYT COZIepKaTh ONPEIEICHHOE KOJINYECTBO OIIMOOK U May3, HO
COOTBCTCTBYIOT TCMATUKC. TepMI/IHOJIOFI/I}I " aKTHBHAas JICKCHUKA UCITOJIb3YyCTCA.
He 3auteno - KoMmmyHukaTuBHas 3a/1aua He peleHa. Peakiiuu Ha periuku OTCyTCTBYIOT.
TepmuHONOTHS M aKTUBHAS JIEKCUKA HE UCTOJb3yeTcs. O0IeHne CBOAUTCS K
OTJIEJIbHBIM CJIOBAM IPH OOJIBIIOM KOJINYECTBE (DOHEMATHUECKUX, TEKCUYECKUX
U IpaMMaTHYeCKUX OmKOOK. MHOTO ay3, HET JIOTUKH U CBSI3HOCTH.
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IMpuiaoxenne Ne2 k padoueil mporpaMmme JUCHUNIIHMHBI
«/HOCTpaHHBI A3BIK B IPO(eCCHOHAIBHOM 1eATeIbHOCTH»

MeToauuecKue YKa3aHusl JJd CTYACHTOB IO OCBOCHUIO ITUCHUIIJINHBI

B npornecce nzydenust ”HOCTpaHHOTO SI3bIKA B BY3€, CTYJICHT JIOJKEH:
— OCYILIECTBIISITh CEPhE3HYI0, CHCTEMAaTHUECKYIO U YIOPHYIO paboTy MO OBJAJICHUIO SI3BIKOM,
PETYIISIPHO MOCeIas MPaKTUYECKUe 3aHATHS;

— TIOMHUTB, YTO CAMOCTOATENbHAs pad0Ta — HEOThEMJIEMasi YaCTh OCBOCHHSI IMCIIUILINHEI, 0e3
KOTOpO#1 ayIuTOpHast paboTa 1oj pyKOBOJICTBOM IperoaaBareis OyaeT MmeHee 3ppexTuBHa.
Perynsphaoe ucnonb3oBanue pecypcoB MHTepHETa M NMEPUOJUYECKUX U3AAHUN MO3BOJIUT
MTOBBICUTH COOCTBEHHYIO SI3BIKOBYIO KYJBTYpY.

— MOCTOSIHHO ITOMOJHATL COOCTBEHHBIN CJIOBapHI)If/'I 3ariac 110 CIIenuaJIbHOCTH, 3aHUMAaThCsA
COCTaBJICHUEM CIIEUATM3UPOBAHHOIO CIOBHUKA (MUHUMYM 30 CIIOB 1O KaX10H TEME);

— YHUTaTh XYA0XKECTBEHHYIO M CIICIUATU3UPOBAHHYIO JIUTEPATypy Ha WHOCTPAHHOM SI3BIKE,
W3BICKUBATh BO3MOXHOCTH OOIICHUS C HOCUTEISIMHE sI3bIKa (CEMHHAPHI U BCTpeur B JJomax
npyxO0bl, mepenucka, yuactue B IHTepHeT-Popymax);

— Pa3BHUBAThH B cebe CTPEMJICHUEC K CIIOHTAHHOMY I'OBOPCHUIO, ,I[O6I/IBa$[CI> SICHOT'O U 4YCTKOI'O
BBIPAXXCHHA MBICJIN,

— MPOABJIATH YBAXXCHUC K CBOUM IIPETIOAABATCIIAM U TOAACPKUBATE C HUMUA JlCJ'IOBOﬁ KOHTAaKT,
BBIITOJIHAA UX COBETBHI U pCKOMCHIAlIUN.

— yMeTh paboTaTh B KOMaHJE B PaMKax BBIMOJHEHUS KOMMYHHKATUBHBIX M TPYIIIOBBIX
3aJaHuM.

YueOHO-MeTOAHIECKOE O0ecTIeYeHHe
CaMOCTOSITeJILHOI Pad0ThI CTY/IEHTOB MO AMCHHUIJIMHE

B kadyectBe yueOHO-METOIMYECKOTO OOECIEYeHHS PEKOMEH]YEeTCS HCIOJIb30BaTh
TUTEepaTypy, yKazaHHylo B pazaene Ne 8 naHHoW paboueil mporpaMMsl.

Tak:ke g moadopa y4yeOHOM JMTepaTypbl PpPeKOMEHAYeTCsl HCIO0Jb30BaTh
IIMPOKHH CIIEKTP HHTEPHET-PECYPCOB:

1. DJ1eKTPOHHO-0MOIHOTETHAS cucTreMa «kOpaiiT» (https://urait.ru/) -
MYJbTHIUCIMIUIMHAPHBIN  pecypc (yueOHas, HayyHas ¢ XYJOXKECTBEHHas JIUTEpaTypa,
TIEPUOINKA).

2. DaexkTpoHHo-0uOHOTeuHass cuctema «IIpocmexT» (http://ebs.prospekt.org/books)-
SIBJIICTCS CaMOCTOSITEIIBHBIM TIPOSKTOM H3JareibcTBa «IIpocmekT» W COAEpKHUT H3JaHUS T10
pa3IMYHBIM OTpACisAM 3HaHUs (FYMaHUTApPHBIC HAYKH, CCTECTBCHHBIC M TCXHUYECKUE HAYKH,
IOpUINYECcKasl JTUTepaTypa, SKOHOMHUECKAs JINTEPaTypa, WHOCTPAHHBIC SI3BIKH). DICKTPOHHAS
OuONIMOTEKA CONEPKUT W3JAHMsI, MOATOTOBJICHHBIC BEAYIIMMHU CICHUAIACTAMA U aBTOPCKUMU
koJuiektuBamu ctpanbl. @oua ObC dhopmupyeTcst ¢ yueToM BceX U3MEHEHUH 00pa30BaTeIbHbIX
CTaH/IApPTOB W BKIIOYACT yUYEOHHKH, y4eOHBIE MOCOOUSs, y4eOHO-METOIUYECKUE KOMILICKCHI,
MOHOTpaduH, SHIMKIONCINH, CIOBAPH W CIPABOYHUKH, BBITYCKACMbIC H3AaTEIbCTBOM
«IIpocnexT». BoNbIIMHCTBO Y4eOHUKOB pEKOMEHI0BaHO MHUHHUCTEPCTBOM 00pa30BaHUS M HAYKH
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Poccuiickoit @eneparuu 1 yueOHO-MeTOANYEeCKUMH 00benuHeHus MU Poccuiickoii Deneparumn
IIpH By3ax.

3. ONeKTpOHHO-0MOIMOTeYHAS cucreMa «KoHcynbTanT Crynenra»
https://www.studentlibrary.ru/
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