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1. ey ocBOeHUSI AUCHMILIHHBI

Lenpio ocBoeHMS AMCHUILIUHBI «HOCTpaHHBIN S3BIK B MPO(PECCHOHATBHON NESITEIBHOCTH» B
paMKax MarucTpaTypsl sBIseTcsa: (GOpMUPOBAHHE KOMIIETCHLIMHU, IO3BOJISIOMEH OCYIECTBIATD
KOMMYHHKAIIHIO Ha HHOCTPAHHOM SI3bIKE B aKaJIeMUYECKOl 1 npodeccruoHabHo chepax, B TOM
YHUCJIE B YCJIOBHAX MEXKKYJIBTYPHOIO B3aMMOJCHMCTBMS, @ TAKXKE BBIIOJIHATH Pa3HbBIC THUIIBI
IIEPEBOA  AKALEMUYECKOr0 TEKCTa C HHOCTPAHHOIO HAa TIOCYJAapCTBEHHBIM SI3bIK B
IpoeCCUOHATIBLHBIX LENIAX.

2. MecTo TMCHMILJIMHBI B CTPYKTYpPe 00pa3oBaTe/IbHOI MPOorpaMMsl

Hucuumnuna ««HOCTpaHHBIM S3bIK B MPOQPECCUOHAIBHON JIEATENBHOCTHY» OTHOCHUTCA K
obsi3arenbHoi yactu bioka 1. Kypc uHOCTpaHHOro si3plka B MarucTparype IMpoJI0JIKAET
BY30BCKUH KypC HMHOCTPAHHOIO $3bIKa, 0a3upysch Ha 3HAHUAX, YMEHHUSAX U HaBBIKaX,
MPHOOPETEHHBIX O0YJYAIOIIMMICS B Kypce OakaiaBpHara.

Kypc mHOCTpaHHOrO $3pIKa B MarucTpaTrype HalpaBi€H Ha IOBBIIIEHHE HCXOAHOIO YPOBHS
BJIQJICHUS WHOCTPAHHBIM S3BIKOM, Ha (OPMHUPOBAHWE U PA3BUTHEC YMEHUW OOIICHHS B
npodeccHoHanbHOM W HaydHOM cdepax [uisi aKageMHU4YeCKOro U MPOQecCHOHATBHOTO
B3aUMO/ICHCTBUSL.

W3ydyenue naHHOM AMCUMILIMHBI HEOOXOAMMO Ui YCIEIIHOTO OCBOCHHSI T'yMaHUTAapHBIX
nucuurmuH OOl a Takke B 11eJI0M BIIUSIET Ha pa3BUTHE KOTHUTHUBHBIX CITIOCOOHOCTEN U yMEHHI
CTYyJIEHTA.

3. [Inanupyemble pe3yabTaThl 00yUeHUsl 0 AUCUMUILJIMHE, COOTHECEHHbIE € IJIAHUPYEMbIMU
pe3yJbTaTaMHu OCBOECHHS 00pa30BaTeIbHOI NPOrpaMMBbl

[Iporiecc wn3ydeHus AMCUMIUIMHBI HampaBieH Ha (HOPMUPOBAHHE CIEIYIOIUX 3JIEMEHTOB
komneteHMi B coorBercTBUU ¢ ®PI'OC BO, OOII BO u npuobpereHus cieayromux 3HaAHUMH,
YMEHUH, HaBBIKOB U (WJIM) OIBITA 1A TENbHOCTH:

Dopmupyemast HNuaukaTop 10cTHKEHUS Ilepeuenn
KOMIIeTeHIM KOMIIeTeHIUH IJIAHUPYeMBbIX
(xoa u popmMyIMPOBKA) (xoa v opMyTHPOBKA) pe3yJbTATOB 00y4eHus
YHuBepcajibHbIe KOMIIETEHIHH
YK-4 NA-YK-4.3 3Haer rpaMMaTHYECKuE
CrniocobeH npuMeHsTh CocTaBisieT TUINOBYIO  JEJIOBYIO | KOHCTPYKLIMH, CTPYKTYpPY
COBPEMEHHBIE JIOKYMEHTALUI0 Ui | ¥ 0COOEHHOCTH
KOMMYHUKATUBHBIE aKaJeMHAYECKUX U | Pa3INYHBIX TUIIOB TEKCTOB
TEXHOJIOTUH, B TOM YHCIIE npoeCCHOHANBHBIX  IIeleld  Ha | MpodecCHOHAIBHOM 51
Ha MHOCTPAHHOM S3BbIKE. aKaJeMU4eCKON
MHOCTPAaHHOM(BIX) HAIpPaBJIEHHOCTH;
s3bIKe(ax), s Ymeer COCTaBJISITh
aKaJeMUYECKOTO U pe3roMe, pedepatsl
npodeccHoHaIbHOTO npodeccHoHaIbHO-
B3aUMOJICUCTBUSA OPUEHTHPOBAHHBIX
AYyTEHTUYHBIX  HAy4YHBIX
cTaTed W aHHOTaIluM K
HUM;




W1-YK-4.4

3HaeT TEPMUHOJOTHIO Ha

Cosnaer PAa3JINYHBIC | UHOCTPAHHOM  f3BIKE B
aKaJIeMUYCCKUe WM | y3yyaeMoil obnacTu;
npodeCCHOHAIBHBIE  TEKCThI  HAa | YMeeT HPUMEHSTH
WHOCTPAHHOM SI3BIKE. OCHOBHBIE BHIBI
MIEPEBOTUECKOM
TpaHchopMaIuy B yCTHOM
Y TMCBMEHHOM IIepPEBO/IC,
Baaneer HaBbIKaMH
aHAJIUTHKO-
CHHTaKCHYECKOM
nepepaboTKu
poQecCHOHATIBHO-
3HAYMMOU MH(OPMALIUH U
nepeBoja
aKaJIEMUYECKOT0 TEKCTa C
pyccKoro SI3bIKA Ha
MHOCTPAHHBIMN.
HI-YK-4.5 YMeer coCTaBiIsATb H
[IpencraBiser pe3yNbTaThl | IPEACTAaBIAT: B BHIE

HCCIIEA0BATEIBCKOM U IIPOECKTHOU
JEATEIIBHOCTM  Ha  pa3in4HbIX
yOJIMYHBIX MEPOIPUATHUIX,
y4acTBYeT B aKaJEMHYECKHX W
npo(ecCuOHAIBHBIX AUCKYCCUAX HA
MHOCTPAHHOM SI3BIKE

AOoKJIaga W IMPE3CHTAUWU

HaY4YHYI0 HMH(OpMALIHIO,
UCIOJIb3YEMYIO B
npodeccruoHaIbHON

NESITeNbHOCTH, B  TOM
yucie Uil ydacTus B
MEXTyHapOHbIX

HaYYHBIX MEPONPHUATHSIX;

Baaneer HaBBbIKAMH
BBICTYIUICHHS c
COOOIICHHEM "
MPE3CHTALNEN o
npoduto cBoel HaydyHOU
CIIENUATILHOCTH.




4. O0beM, CTPYKTYpPa H cOepKaHUE JUCHTUNINHBI
Ounas gopma

OO01mmas Tpy10eMKOCTh TUCITUTUINHBI « IHOCTpaHHBIH SI3BIK B MPOPECCHOHATBHOMN JIeATEITHHOCTH
cocTapisaeT 3 3aueTHble equHUIEI, 108 akad. gacos:

Ne Tembl (pa3aeJibl Buanl yuyeOHBIX 3aHATHH dopMbI
y )
l'l/l'l AUCHUIIJINHBI, BKJIKOYasi CaMOCTOHTeJ'IbHyIO Telcymero
HX coaepKaHue o padoTy CTY/IEHTOB, KOHTPOJIA
5 n UX pr}IOCMKOCTb yCHeBaeMOCTI/l
s (B akaleMH4eCKHX Yacax) ®opma
@, MPOMEKYTOYHOMH
arrecTaluu
(no cemecmpam)
KonrakTHas padora
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1. Pabora ¢ nexcukoil 1o 1 7 1 13 3aaHus Ha 3HaHHE
Teme: «[ moOanu3arusy. TZPMHHOHOFH“ u
(6] €€ INOHUMAHHC
Hennunsie hopmbr H
COoACPpI)KaHUA
raaroJjia. CloKHbIe
TEKCTA.
KOHCTPYKIIUH.
6 mom uucne ¢ 30 u J/[OT 2 Jlexkcuueckuii
mecm DYK ¢
LMS Moodle
2. PaGora ¢ mnexkcukoil o 1 7 1 13 ITrchMeHHBI#
teme: «O0pa3oBaHHe». TICpeBOA.
o 3a,I[aHI/I$I Ha 3HAHHUC
[TucbMeHHBI IEPEBO/.
TCPMUHOJIOTUH nu
O6H.[€G IIOHUMAHUEC
CoACpIKaHUA
TCEKCTA.
3. Paboracnexcukonmnoreme: | 1 7 13 3ajanus Ha 3HAHUE
<<KyJILTypa>> TEPMHUHOJIOTUN U
’ o0IIIee MOHNMaHHe
AHHOTHpOBaHHE. comepKarms
Pedepuposanue. TeKCTa.
AHHOTHpPOBaHHE.
PedepupoBanue.
4, Pabora ¢ mekcuxoir mo | 1 7 1 13 3ajaHNs Ha 3HAHHE
TEME: «Hacenenne wu TEPM”HOHOF“““
(0] €€ IIOHUMAaHHUEC
COIIMAJIbHBIE U3MEHEHUI. CO;IépmHm
OCHOBEI JICJIOBOTO TeKCTA.
obmenusa. CocraBieHue PesioMe.
pe3roMe.
5. PaGora ¢ nexkcukoii mo | 1 6 1 14 [pesenrannu
TeMe: «COIMOJIOTHYECKOE
HUCCIIENOBAHUE).




OCHOBBI TyOJIMYHOI peyH.
¢ mom uucne ¢ 30 u /1OT 2
03 |37 3ager
Bcero 3a 1 cemectp 34 4 103 |697
108 yacoB
6 mom uucne ¢ 30 u /10T 2
HUTOT'O 34 4 103 |697
6 mom uucne ¢ 30 u /10T 2

Copeprxkanue pa3iesioB JUCIUILTAHBL.

1. YcBOEHME JIEKCUKU U Pa3BUTHE HAaBBIKOB YCTHOM peun 1o TeMe: «l nodanuzauus».
I'pammaruka. [ToBTopenue Temsl: «Henuunsle popmbl riaaronay. CloxHble
rpaMMaTHYeCcKHe KOHCTPYKIIUH ¢ HHOUHUTHBOM, IPHYACTHEM U TePYHANATBHBIE 00OPOTHI.

2. YcBOEHUE JIEKCUKU U Pa3BUTHE HABBIKOB YCTHOM peun 1o Teme: «O0pa3oBanue». OcoO0eHHOCTH
YCTHOTO ¥ TIMCBMEHHOTO NepeBoAa M OTpadOTKa yMEHHH IepeBoja NpodecCHOHAIBHO-
OPUEHTHPOBAHHOTO TEKCTA.

3. YCcBOCHME JIEKCUKU U Pa3BUTHE HABBIKOB YCTHOM peun 1o teme: «KyimpTypay.

OcHOBBl aHHOTHpOBaHUS U pedepupoBanus. OtTpaboTka yMEHMH aHHOTHPOBAHUSA U
pedepupoBaHusl TEKCTa HAa POJHOM M aHTJIMHACKOM s3bIKe. AHHOTHpPOBaHUE U pedepupoBaHue
TEKCTa I10 CHEeHATbHOCTH (IMCbMEHHO, Ha aHTJIMICKOM SI3BIKE).

4. YcBOeHHE JIEKCUKHM U pa3BUTHE HAaBBIKOB YCTHOW peun 1o teme: «HaceneHue u couuanbHble
u3MeHeHus». OTpaboTka OCHOBHBIX HAaBBIKOB NHCbMEHHOM KOMMYHUKauuu. [IpuHIumsI
COCTaBJICHUS pe3lOMe MPHU YCTPONUCTBE HA PaboTYy.

5. Ilpesenrauum mno Teme: «Couuonoruuyeckoe wucciaeaoBanue». OCHOBBI MOATOTOBKU
npe3eHTanuii. OCHOBBI MyOTUYHON peun. MoHoornYecKas u quanorudeckas peds. [loaroroska
Mpe3eHTalui (MMCbMEHHO W YCTHO), BBICTYIUICHHE B TPYIIE C MOCIEIYIOIUM OOCYKIECHUEM
MpEe3EHTALINH.

5. Oﬁpa30BaTeJIbele TEXHOJOI'MHd, B TOM YHUCJI€ TEXHOJOIHU IJECKTPOHHOI0 Oﬁy‘{eﬂl/lﬂ u
AUCTAHIHUOHHbIC 06pa30BaTeJ’leble TEXHOJOTUH, HCIOJbB3YEMbIC IIPpU OCYIHICCTBJICHUU
06p330B3T€J’IbHOF0 nmpounecca mo JTMCuMIlJinHe

B nponecce 06ydeHus NCIIONIB3YIOTCS CIeyIoIue 00pa3oBaTeIbHbIE TEXHOJIOTUU:
IIpakTHYecKkoe 3aHATHE — 3aHATHE, IOCBAIIEHHOE OCBOCHHUIO KOHKPETHBIX YMEHUM U HABBIKOB U
3aKpEIJICHUIO MOJIYYEHHBIX NPU OObSICHEHUH 3HAHUH.

KoncyabTauum — Bujx y4yeOHBIX 3aHATHH, SBIAOLMICS OXHOW U3 (OpM KOHTPOJIA
CaMOCTOSITENIbHOM  paboThl  cTyneHToB. Ha KoHcynpTanmusx 1o Mpoch0e CTYACHTOB
paccMaTpuBaIOTCST HauOojiee CIOXKHBIE MOMEHTBHl MpPHU OCBOGHUHM Marepuaia JAUCHUILINHBL,
IIPEnoiaBaTesib OTBEYAaeT HAa BOMNPOCHI CTYJIEHTOB, KOTOPbIE BO3HUKAKOT Yy HHUX B IIpoLecce
CaMOCTOSITENIbHOU PaOOTHI.

B mpouecce o0ydeHus MCHOIB3YIOTCS CIEAYIOLIME TEXHOJOTUU 3JIEKTPOHHOIO OOydeHHs U
JMCTAaHIIMOHHBIE 00pa30BaTeIbHbIC TEXHOIOTUH:

DJIEKTPOHHBII y4eOHBbI Kypc mo aucuuiuinHe «/HOCTpaHHBIN A3BIK B MPOhecCHOHATBLHON
nesitenbHOCTH» B LMS Diexktponnslii yausepeuter MoodleSpI'Y, B koTopom:



- MPEJICTaBICHbl 3a/laHus AJIsi CAMOCTOATEIbHOW paboThl 00YyYaIOIIMUXCS IO TeMaM
JUCIUATUTHHEI,

- OCYILIECTBJIICTCSI ~ NPOBEIECHUE  OTAENBbHBIX  MEPONPHUSATHA  TEKYHIEro  KOHTPOJIS
YCIIEBAEMOCTH CTYJICHTOB;

- nocpecTBOM  ¢dopyMa  OCYIIECTBISETCS CHUHXpPOHHOE U  (WIM) ACHHXPOHHOE
B3aMMOJICHCTBHIE MEXTY 00YyJalOIMMUCS U MPEIOIaBaTEIeM B paMKaxX U3y4eHUS TUCIUTIINHEL.

6. IlepeyeHb JHMIEH3MOHHOT0O W (WJIHM) CBOOOJHO PACIPOCTPAHSIEMOIr0 IMPOrPaAMMHOIO
o0ecrieyeHUsl, HCHOJb3YeMOIr0 MNPH OCYLIECTBJIEHHM O00pPa30BaTeJbHOr0 IpouLecca 1o
AUCIHUILJIMHE

B mponecce OCymeCTBICHUA 06p330BaT€HbHOFO nmpounecca 1o JUCHUIIIMHC UCIIOJIB3YIOTCA:

st (POPMUPOBAHMSI MATEPUATIOB I TEKYIIErOo KOHTPOJIS YCIIEBAEMOCTH W IPOBEICHUS
HpOMeX(YTOqHOﬁ arrecrauuu, ajad (bOpMI/IpOBaHI/IH MCTOANYCCKHUX MATECPHAJIOB 11O AUCHUILINHE!
- nporpammbl Microsoft Office;

- Adobe Acrobat Reader.

7. IlepeyeHb COBpPeMEHHBIX NPO(ecCHOHAIBHBIX 0a3 JAHHBIX M HH(OPMALMOHHBIX
CIPaBOYHBIX CHCTEM, HCIOJIb3YeMbIX NPH OCYIIECTBIEHHU 00pa30BaTeIbHOIO Mpolecca Mno
AUCUUINJIMHE (TPH HEOOXOAMMOCTH)

B nporecce ocymiectBieHust 00pa3oBaTeNbHOTO MPOIecca MO AUCIUTUINHE UCTIONB3YIOTCS:

1. ABTOMaTH3WPOBAaHHAS OnOIMOTeYHO-UH(POPMAITMOHHAS cucTema «bYKU-
NEXT»http://www.lib.uniyar.ac.ru/opac/bk_cat_find.php

2. DnekTpoHHO-0MOMoTeuHas cucrema «FOpaiit» https://urait.ru/

3. DnekTpoHHO-O0uONMHMOTeuHas cuctema «Koncysnbrant CtymeHray https://www.studentlibrary.ru/

8. [lepeyeHb OCHOBHOII W  /IONOJIHUTEJIbHON  y4eOHOUl  JUTepaTypbl, pecypcoB
NHPOPMALMOHHO-TEJIEKOMMYHUKAIIUOHHOH ceTn «HMHTepHer» (IpHM HEOOXOAUMOCTH),
PEKOMEHYyeMBbIX /ISl 0CBOCHHS IHCUMIIIHHbBI

a) OCHOBHAasi JINTEpPaTypa
1. Aurnuiickuii s3bIk Ui akagemudeckux neneil. English for Academic Purposes : yueOHoe
nocobue s By30B / T. A. bapanosckas, A. B. 3axaposa, T. b. [locnienona, 0. A. CyBoposa ;

noxa penakmnueit T. A. bapaHoBckoi. — 2-e u3j., nepepad. u mon. — Mocksa : M3aarenbeTBo
FOpaiit, 2021. — 220 ¢. — (Bsicmee ob6pazosanne). — ISBN 978-5-534-13839-9. — Texker :
AJIEKTPOHHBIN Il OO6pa3oBareabHas miaTdopma Opaiit [caitT]. —

URL.: https://urait.ru/bcode/469617 (mata oopamienus: 06.12.2021).

0) 10MOJIHUTEIbHASA JIUTEpaTypa

1. Aurnuiickuii B Hay4HO-UCCASA0OBATEIbCKON AesTtenbHOocTH = EnglishforResearcher: : yue0.
nocobue / aBr.-coct. H. H. Kacatkuna, C. B. Jlagganosa ; SIpoci. roc. yH-T, SIpociiaBib,
Dunurpans, 2014, 102c¢.

2. AHrmicKHii s13bIK [ DneKTpoHHbIH pecypc]: mpaktukym / coct. A.B. Eroposa, H.H. Kacatkuna;
SApoci. roc. yH-T M. IL.I". lemunosa. — SApocnasns: Apl'Y, 2012.
http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf

9. MatepuajbHO-TeXHHYecKasi 6a3a, HeO0X0IMMAasi ISl OCYLeCTBJIeHUSI 00Pa30BaTeILHOIO
npouecca no AUCHHUILINHE

MarepuanpHo-TeXHUYeCKast 0aza, HeoOXoaumas Uil OCYIIECTBJIECHUS 00pa3oBaTEIbHOTO
mpolecca 1o AUCUUIUIMHE BKJIIOYAeT B CBOM COCTaB ClielHalbHbIe TOMEIEHUS:

-y4eOHbIE ayJUTOPUU JUIA MPOBEICHHS 3aHATHH JIEKIIMOHHOTO THUIA W MPAKTHYECKUX 3aHATUIN
(ceMuHapoB);

- yuyeOHbIC ayJUTOPUU JIJIs TPOBEACHUS TPYNTIOBBIX M MHIAMBHIYyaIbHBIX KOHCYIbTAIHM,
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- yueOHbIE ayTUTOPUH JIJIS IPOBEICHUS TEKYILIEr0 KOHTPOJIS U IPOMEXKYTOUHOM aTTeCTallUN;
-IOMEILCHHS JJISl CAMOCTOSITETIbHON padoThI;

-IIOMEIICHUsT JJI1 XpaHEHHs U MNPOPUIAKTHYECKOrO OOCIY)KMBAaHHUSI TEXHHUYECKHUX CPE/ICTB
o0yueHwsI.

CrienpanpHble  MOMELICHHUST YKOMIUIEKTOBAHBI —CPEICTBAMHM OOYYEHHUS, CIYKallUMUA  JUISA
npezcTaBieHus yueOHoi nHpopManuu 60IbIION ayIUTOPHH.

Jia mpoBefeHHs] 3aHATHM JIEKIMOHHOTO THIIA MpEJiararoTcsi HaOOphl JEMOHCTPALIMOHHOTO
o0opy/oBaHUsT W y4eOHO-HATIISTHBIX TOCOOMIA, XpaHSAIIUECS Ha SJCKTPOHHBIX HOCHTEISAX U
o0OecrieunBaroIMe TEMaTHYECKHE WJUIIOCTPAIMKM, COOTBETCTBYIOIIHME pabodyuM MporpaMMam
JVCLUTITUH.

[TomemieHus A1t CaMOCTOSITENEHOM paboThl 00yUYaAIOLIUXCS OCHAILIEHBI KOMIIBIOTEPHON TEXHUKOM
C BO3MOKHOCTBIO TIOJKITIOUEHUs K ceTH «MHTepHeT» 1 o0ecreueHreM JA0CTya K JIEKTPOHHOU
nHpopManmoHHO-00pa3oBaTenbHOM cpene Apl'Y.

Yucno mocagoyHbIX MECT B JISKIIMOHHOW ayAUTOPUH OOJIbIIE TUOO PAaBHO CIUCOYHOMY COCTaBY
MOTOKA, a B ayJTUTOPUU JIJIsl MPAKTUYECKUX 3aHITUN (CEMUHAPOB) — CIUCOYHOMY COCTaBY IPYIIIIBI
00yJaroIIHIXCsl.

ABTOD:

Crapuuuii npenojiaBatens Kadeapsl E.B. HoBoxwunosa
MHOCTPAHHBIX S3bIKOB I'YMaHUTApHBIX (PaKyJIbTETOB

O0O0IHCHOCNIb, YYeHAs CEeNnetb H.0. Damunusn




IIpunioxenne Nel k padoyeii nporpaMMe IUCHHMIIIMHBI
«/HOCTpaHHBIi A3BIK B IPO(ECCHOHATBLHON AeATeIbHOCTI

DoH/1 OLIECHOYHBIX CPEICTB
JJI51 IPOBEIeHUS TEKYILEero KOHTPOJIsl yCIeBaeMOCTH
U MPOMEKYTOUYHOI aTTeCTALMHU CTY/I€HTOB
10 AUCUMILINHE

1 TunoBblie KOHTPOJIbHBIC 3aIaHUA U UHBIC MaTE€pHUaJIbl,

HUCII0JIB3YEMBIE B IIPOLECCE TEKYHICTI0O KOHTPOJIA YCII€BACMOCTH

3agaHus 1J18 CAMOCTOSITEJIbLHOW PadoThI / TEKyIIero KOHTPOJIs
(lannvie 3a0aHust MO2Ym GbINOIHAMbCS CIMYOEHMOM CAMOCHOSIMENbHO, 8 MAKOM CILy4ae
npenooasamesnem 8 0053amenbHOM nopsoke He nposepsiomces. Taxdice Oannvie 3a0anus Mo2ym
UCNOIb308aMbCsL Npenodasamenem 0Jisk meKywe20 KOHmpos chopmuposannocmu YK-4
unouxamopol M/I-VK-4.3, 4.4, 4.5).
1 cemectp

Kpumepuu oyenusanus 3aoanuii:
51% u OoJiee IpaBUILHO BBIITOJIHEHHBIX 33JaHUI — 3a4TEHO.
50% u MeHee MpaBUIILHO BBIITOJHEHHBIX 33/1aHUH — HE 3aUTEHO.

Pazpnen 1.
3aoanus na obujee nNOHUMAHUE COOEPAHCAHUSL MEKCMA U 3HAHUE MEPMUHOIOSUU NO meMe
«Inobanuzayusy. Tecm.

Globalization
Globalization involves economic, political, and cultural transformations.
There are at least four positions on the nature of these transformations.
Position 1: Globalization is producing a homogeneous world characterized by (1) a belief that
freedom of expression and appreciation of, and respect for, human and cultural differences should
be universally valued and (2) a fusion of distinct cultural practices into a new world culture. This
respect and fusion is embodied in trends such as world beat, world cuisine, and world cinema.
Globalization includes the emergence of the global citizen, who thinks of the world as one
community and feels a responsibility to the planet. The size of the 2007 Live Earth concerts, which
engaged 2 billion people worldwide, is evidence that the concept of a global citizen, even if not
fully developed, is emerging.
Position 2: Globalization is producing a homogeneous world by destroying variety or the local
cultures that get in the way of progress or simply cannot compete against large corporations. The
engines of cultural destruction—sometimes referred to as McWorld and Coca-colonization—are
consumerism and corporate capitalism. How is globalization destroying local cultures? When
people eat a Big Mac or drink a Coke, they are consuming more than a burger or a drink; they are
also consuming American/Western images and their associated values. Those values relate to
importance placed on food (the time to prepare it and eat), the nature of the relationship between
the cook and the person eating (personal versus anonymous), and the place of the individual in
relationship to the group (i.e., | can eat whatever | want whenever | want versus | eat what others
are eating at standard times of the day).



Position 3: Globalization actually brings value to and appreciation for local products and ways of
doing things. Consumption of goods and services is not a one-way exchange in which the
buying culture simply accepts a foreign product as it is known and used in the exporting culture(s).
While the products of corporate capitalism penetrate local markets, they do not eliminate demand
for local ingredients and products. Moreover, local tastes are incorporated into corporate offerings.
Coca-Cola, for example, offers 450 different brands in 200 countries, many brands that we may
not have heard about, such as Inca Ko, a sparkling beverage available in South America; Samurai,
an energy drink available in Asia; and Vita, an African juice drink. Just because a Big Mac or a
Coke can be found anywhere in the world does not mean that locally, regionally, or nationally
inspired products vanish.

Position 4: Globalization and its interconnections intensify cultural differences by actually
“sparking religious, ethnic, and cultural conflicts as people fight to preserve their identity and
particular way of life” to resist Western influences that have dominated globalization to date, to
assert an identity that “clashes” with Western ideals (i.e., individualism, freedom of expression,
democracy), or to protect and enforce boundaries even as they are opened and erased. Gatekeepers
such as airport security and border patrol officers seek to process travelers and cargo from around
the world as quickly as possible and, at the same time, close access to real and imagined threats.
As a case in point, each year there are an estimated 300 million border crossings from Mexico into
the United States (one indicator of global interdependence). In hopes of preventing this massive
exchange of people, the U.S. is constructing 700 miles of strategically placed fences along that
border, including reinforced fencing, physical barriers, lighting, cameras, and sensors to stop
illegal crossings .

Task 1:

Debate on the issues raised in the text above using the following phrases:

In my view/ in my opinion/to my mind

If you ask me/ | agree(with)/ | disagree (with)/ I am not sure if/ | have no doubts about

Kpurepnii onieHuBaHUs YCTHOTO 33/1aHHUS

3auTeHo KoMMyHMKaTHBHAs  3ajada  pellleHa  IOJHOCTBIO WM YacTHYHO.
Bricka3blBaHHS MOTYT COJEP)KaTh OMNPEJEICHHOE KOJIMYECTBO OUIMOOK U
1ay3, HO COOTBETCTBYIOT  TE€MAaTHKe. TepMHUHOJIOTHUS U aKTHBHAs JICKCUKA
UCIIOJIb3YETCS

He 3auteno KoMMyHMKaTHBHAs 3aada HE penleHa. Peakiiuy Ha perIuKu OTCYTCTBYIOT.
TepMuHosiorus u akTUBHas! JEKCUKA He Ucrosb3yercs. OOLIeHre CBOAUTCS K
OTAENbHBIM  CJIOBaM TpM  OOJBIIOM  KOJHWYECTBE  (HOHEMATUUECKHX,
JIEKCUYECKUX W TpaMMAaTUYECKUX OIIMOOK. MHOro mnays, HET JIOTUKU U
CBSI3HOCTH.

3aureHo - KoMMyHHKaTHBHAS 3a1a4a PEIICHA ITOJIHOCTHIO WIIM YACTUYHO. BrICKa3bIBaHMS

MOTYT COZIePKaTh OIMPEEIEHHOE KOIUYECTBO OLIMOOK U Iay3, HO
COOTBETCTBYIOT ~TE€MAaTHKe. TepMUHOJIOTUS U aKTUBHAs JIEKCUKA

UCIIOJIb3YETCS.

He 3aureno - KommyHukatnBHas 3aj1aya He penieHa. Peakiuu Ha peraiuku OTCyTCTBYIOT.
TepmuHONOTYs M aKTUBHAS JIEKCHUKA HEe UCTOJb3yeTcs. OOIIeHe CBOIUTCS K
OTJIEJIbHBIM CJIOBaM IpH OOJILIIOM KOJIMYECTBE (POHEMATHUECKUX, IEKCUYECKUX

U TpaMMaTHYeCKUX OMIMOOK. MHOrO nay3, HET JIOTUKH U CBSI3HOCTH.

Test



Match the terms from A with their definitions from B:

A: 1) gross national income (GNI), 2) third-world countries, 3) economy, 4) postindustrial
society, 5) labor force participation rate, 6) core countries (core nations). 7) globalization, 8)
multinational corporation, 9) first-world countries, 10) second-world countries, 11) international
division of labor

B: a) countries that are poor, underdeveloped, largely rural, and with high levels of poverty;
typically governments in such countries are autocratic dictatorships and wealth is concentrated in
the hands of a small elite

b) countries with state-managed economies and typically without a democratically elected
government;

¢) asociety economically dependent upon the production and distribution of services, information,
and knowledge

d) corporations that conduct business across national borders

e) the percentage of those in a given category who are employed

f) system of labor whereby products are produced globally, while profits accrue only to a few

g) the total output of goods and services produced by residents of a country each year plus the
income from nonresident sources, divided by the size of the population

h) increased economic, political, and social interconnectedness and interdependence among
societies in the world

I) industrialized nations based on a market economy and with democratically elected governments
j): the system on which the production, distribution, and consumption of goods and services is
based

k) within world systems theory, those nations that are more technologically advanced

Kpurepuii onennBanus:
51% u Oosiee NPaBUILHO BBIIIOJHEHHBIX 33JaHUI — 3a4TEHO.
50% 1 MeHee MpaBUIIbHO BBITOJHEHHBIX 33/1aHUH — HE 3aUTEHO.

Paznen 2.

l. Texcmol 0151 NUCLMEHHO20 NEPeBOOA CO CLOBAPEM.
EDUCATION

Text I.

In its original nineteenth-century conception, the education system was to serve as a leveling force
in American society—the road to full equality for all citizens regardless of race, social class origin,
nationality, religion, or gender. Jew and gentile, Irish and Polish, Black and White, rich and poor,
male and female would learn together side by side. Through education, each student would learn
the ways of others and thus come to understand and respect them. Full equality for humankind was
to follow. Education has indeed reduced many inequalities in society since compulsory education
began at the turn of the twentieth century. The percentage of high school graduates has risen
among Whites and minorities, both male and female, as have certain types of social mobility.
Despite continuing inequalities in college enrollments comparing African Americans, Hispanics,
and Whites, the enrollment of minorities has risen overall—although the high school dropout rate
for Hispanics has remained highest among all racial- ethnic groups. Furthermore, as more
minorities and women attend and graduate from two- and four-year colleges, the result—at least
until the major economic recession of 2008-2009—has been more employment for them in mid-
level and high-level jobs. Nonetheless, many inequalities still exist in U.S. education. Cognitive
Ability and Its Measurement Since as long ago as classical Greece, humans have sought to measure
a “mental faculty” or “intelligence.” It is now called cognitive ability, the capacity for abstract
thinking. Since early in the twentieth century, educators in our society, from preschools to
universities, have attempted to measure intelligence by means of standardized ability tests, such
as the SAT or IQ tests, which are intended to measure ability or potential. These are not the same
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as achievement tests, which are intended to measure what has actually been learned, in addition to
ability or potential. Advanced Placement (AP) exams are achievement tests taken before entering
college. Students who score high demonstrate that they have already mastered certain material and
can in many cases skip those courses in college. The education system in the United States has
relied heavily upon the idea that intelligence, or ability, or potential is a single unitary trait.
Cognitive ability has been gauged according to the numerical results of the standardized tests.
There has been a will to reduce measurements of cognitive ability to a single number, or perhaps
two numbers, such as language and math scores of SAT tests and 1Q tests in the recent past. There
are three major criticisms made regarding using standardized tests such as the SAT or ACT as
measures of cognitive ability. First, the tests tend to measure only limited ranges of abilities (such
as quantitative aptitude or verbal aptitude) while ignoring other cognitive endowments such as
creativity, musical ability, spatial perception, or even political skill and athletic ability (Zwick
2004; Freedle 2003; Gardner 1999; Lehmann 1999; Sternberg 1988). Second, the tests possess at
least some degree of cultural and gender bias—and also a strong social class bias. As a result,
they may perpetuate rather than reduce inequality between different cultural or racial groups and
social classes, as well as perpetuate social, economic, and educational inequality between men and
women. The tests were designed primarily by middle-class White males, and the “standardization”
they strive to achieve mirrors middle-class White male populations. Many studies show that
although standardized ability tests are somewhat capable of predicting future school performance
for White males, a significant number of studies—in fact most studies—show less accurate
forecasts for the success of minorities, especially Hispanics, African Americans, and American
Indians, and they often predict school 2002; Taylor 2009, 2002, 1992a; Jencks and Phillips 1998;
Fleming and Garcia 1998; Pennock-Roman 1994; Young 1994; Crouse and Trusheim 1988). In
other words, the predictive validity of the tests, which is the extent to which the tests accurately
predict later college grades, is compromised for minorities, women, and persons of working-class
origins. The third criticism of the SATSs is that they do not predict school performance very well,
even for Whites. For example, SAT scores are only modestly accurate predictors of college grades
even for White persons (Zwick 2004; Fleming and Garcia 1998; Manning and Jackson 1984). This
fact is not well known. Grade point average in high school (and school class rank as well) is also
only a modestly accurate predictor of success in college. High school grades are about as accurate
as the SATs in predicting college grades—maybe even a tad better (Alon and Tienda 2007). This
is truly unfortunate: The SAT, when introduced in the late 1940s/early 1950s, was originally
supposed to be a better predictor than high school grades. The latter were then thought of as
“subjective” whereas the SAT was supposed to be “objective.”

Text 2.

The European Union (EU) is an economic and political alliance that began in 1952 with 6 member
countries. The alliance has expanded several times to eventually include 27 members in 2007. The
EU’s goal is to eliminate legal barriers to the free movement of people (including labor), goods,
services, and capital across member countries’ borders. We focus on the European Union in this
chapter for several reasons. First, the EU is investing heavily in education and research to boost
its international competitiveness and to ensure that Europeans have the skills necessary to thrive
in the 21st century (Bologna Declaration 1999). The EU is also offering scholarships to attract the
world’s “super-scholars,” and it is working to open its higher education institutions to the rest of
the world, thereby challenging the United States’ dominance as a host country to international
students (Riding 2003; Dillon 2004; Lee 2004). Second, the U.S. Department of Education
routinely compares its students and education system with foreign, especially European,
counterparts on a host of attributes, including teachers’ salaries, reading scores, scientific literacy,
per capita spending on education, and access to educational opportunities. This comparative
analysis allows an assessment of U.S. strengths and weaknesses relative to those of other countries.
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Third, the United States was the first country in the world to embrace the concept of mass
education. In doing so, it broke with the European view that education should be limited to an elite
few. Europeans observed the American experiment with mass education, and their early
impressions offer important, lasting assessments about the cultural values that the American
system of public education promotes. In particular, the U.S. system seems to create students who
(1) are preoccupied with knowledge as it applies to income generation and wealth creation, (2)
value personal observations over accumulated knowledge and experience with other ways of life,
(3) come away with a belief that the ideal person is self-made and able to transcend societal forces,
and (4) place high value on educational achievement but not on the dedicated study needed to
attain it (Hamilton 1883, Combe 1839).

Kpurepuu onieHnBaHNS TUCBMEHHOTO NIEPEBOJIA.
3auTeHo - B 0cHOBHOM aJ1eKBaTHOCTb I1€PEBOJIAa HE HapylleHa. Jlonyckaercs 10 Tpex
(akTHUECKUX OIIMOOK, YaCTUYHAS TOTEPsl HUH(OPMALIUK U YACTUYHOE
HapyIIeHWE HOPM POAHOIO S3bIKA.
He 3auteno - IlepeBoj conepxut 4 u 6onee Gpaktuyeckux omnbok. Hapymena nonxora u
aJIeKBaTHOCTb [1EPEBOJIA, HOPMBI U CTUJIb POJAHOIO SI3bIKA.

Il. 3a0anue na 3nanue mepmunonocuu u ooujee NOHUMAaHUE COOEPIHCAHUS MEKCMA NO meme:
«Obpa3zosanuey.

Match the terms from A with their definitions from B:

A: 1) life chances, 2) mores, 3) group, 4)glass ceiling, 5) socialization, 6) role

B: a) popular concept referring to the limits that women and minorities experience in job mobility
b) a collection of individuals who interact and communicate, share goals and norms, and who have
a subjective awareness as “we”’

c) strict norms that control moral and ethical behavior

d) the opportunities that people have in common by virtue of belonging to a particular class

e) behavior others expect from a person associated with a particular status

f) the process through which people learn the expectations

Kpurepuii onennBanus:
51% u Oosiee IPaBUIILHO BBIIOJHEHHBIX 33aHUI — 3a4TEHO.
50% 1 MeHee MpaBUIILHO BBITOJIHEHHBIX 33JaHUI — HE 3a4TEHO

Pazpnen 3.
l. 3aoanus na obwee noHuUManue coOepPHCanHUus MeKCma U 3HAHUue MEPMUHOI02UU N0 meme
«Kynomypa.

THE CHALLENGE OF DEFINING CULTURE

Culture is the complex system of meaning and behavior that defines the way of life for a given
group or society. It includes beliefs, values, knowledge, art, morals, laws, customs, habits,
language, and dress, among other things. Culture includes ways of thinking as well as patterns of
behavior. Observing culture involves studying what people think, how they interact, and the
objects they use. In any society, culture defines what is perceived as beautiful and ugly, right and
wrong, good and bad. Culture helps hold society together, giving people a sense of belonging,
instructing them on how to behave, and telling them what to think in particular situations. Culture
gives meaning to society. Culture is both material and nonmaterial. Material culture consists of
the objects created in a given society its buildings, art, tools, toys, print and broadcast media, and
other tangible objects, such as those discussed in the chapter opener. In the popular mind, material
artifacts constitute culture because they can be collected in museums or archives and analyzed for
what they represent. These objects are significant because of the meaning they are given. A temple,
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for example, is not merely a building, nor is it only a place of worship. Its form and presentation
signify the religious meaning system of the faithful. Nonmaterial culture includes the norms,
laws, customs, ideas, and beliefs of a group of people. Nonmaterial culture is less tangible than
material culture, but it has a strong presence in social behavior. Examples of nonmaterial culture
are numerous and found in the patterns of everyday life. In some cultures, people eat with utensils,
in others, people do not. The eating utensils are part of material culture, but the belief about
whether to use them is nonmaterial culture. It is cultural patterns that make humans so interesting.
Is it culture that distinguishes human beings from animals? Some animal species develop what we
might call culture. Chimpanzees, for example, learn behavior through observing and imitating
others, a point proved by observing the different eating practices among chimpanzees in the same
species but raised in different groups. Others have observed elephants picking up the dead bones
of other elephants and fondling them, perhaps evidence of grieving behavior. Dolphins are known
to have a complex auditory language. And most people think that their pets communicate with
them. Apparently, humans are not unique in their ability to develop systems of communication.
But some scientists generally conclude that animals lack the elaborate symbol-based cultures
common in human societies. Perhaps, as even Charles Darwin wrote, “The difference in mind
between man and the higher animals, great as it is, certainly is one of degree and not of kind”.
Studying animal groups reminds us of the interplay between biology and culture. Human biology
sets limits and provides certain capacities for human life and the development of culture. Similarly,
the environment in which humans live establishes the possibilities and limitations for human
society. Nutrition, for instance, is greatly influenced by environment, thereby affecting human
body height and weight. Not everyone can swim like Michael Phelps or lob a tennis ball like Venus
and Serena Williams, but with training and conditioning, people can enhance their physical
abilities. Biological limits exist, but cultural factors have an enormous influence on the
development of human life.

Task 1.
Answer the questions below using the following phrases: In my view/ in my opinion/to my mind

- Is it possible to find words to define something so vast as the way of life of a people?

- Does a person who “looks Korean” and who has lived in the United States most of his or
her life belong to Korean or American culture?

- Is eating rice for breakfast a behavior that makes someone Korean?
- Is an ability to speak Korean a characteristic that makes someone Korean?
- Are ethnic Koreans who speak English or Spanish not Korean?

Task 2.

Match the terms from A with their definitions from B:

A: 1) norms, 2) popular culture, 3) ethnocentrism, 4) counterculture, 5) values,

6) culture shock, 7) mores, 8) culture) 9) taboos

B: a) subculture created as a reaction against the values of the dominant culture

b) the complex system of meaning and behavior that defines the way of life for a given group or
society

c) the feeling of disorientation that can come when one encounters a new or rapidly
changed cultural situation

d) the belief that one’s in-group is superior to all out-groups

e) strict norms that control moral and ethical behavior

f) the specific cultural expectations for how to act in a given situation

g) the beliefs, practices, and objects that are part of everyday traditions

h) those behaviors that bring the most serious sanctions

i) the abstract standards in a society or group that define ideal principles

Kputepuit onienuBanus:
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51% u Gostee MpaBUIBLHO BHIMOJHEHHBIX 33/IaHUI — 3a4TEHO.
50% u MeHee MpaBUIHHO BHIMIOTHEHHBIX 33JaHUI — HE 3a4TCHO

Il. Texcm onsa annomuposanusi.

CULTURALDIVERSITY

It is rare for a society to be culturally uniform. As societies develop and become more complex,
different cultural traditions appear. The more complex the society, the more likely its culture will
be internally varied and diverse. The United States, for example, hosts enormous cultural diversity
stemming from religious, ethnic, and racial differences, as well as regional, age, gender, and class
differences. Currently, more than 12.5 percent of people in the United States are foreign born. In
a single year, immigrants from more than 100 countries come to the United States (U.S. Census
Bureau 2009). Whereas earlier immigrants were predominantly from Europe, now Latin America
and Asia are the greatest sources of new immigrants. One result is a large increase in the number
of U.S. residents for whom English is the second language. Cultural diversity is clearly a
characteristic of contemporary American society. The richness of American culture stems from
the many traditions that different groups have brought with them to this society, as well as from
the cultural forms that have emerged through their experience within the United States. Jazz, for
example, is one of the few musical forms indigenous to the United States. An indigenous art form
refers to something that originated in a particular region or culture. However, jazz also has roots
in the musical traditions of slave communities and African cultures. Since the birth of jazz, cultural
greats such as Ella Fitzgerald, Count Basie, Duke Ellington, Billie Holiday, and numerous others
have not only enriched the jazz tradition but have also influenced other forms of music, including
rock and roll. Strongly influenced by instruments of culture such as television, the fashion industry,
and Anglo-European traditions and includes diverse elements such as fast food, Christmas
shopping, and professional sports. It is also a culture that emphasizes achievement and individual
effort.

Kpurepuii oneHuBaHus.
3auTeHo - I'maBHBIE 1€ aHHOTHPOBAHUS M KOMMYHHUKAIUU JOCTUTHYTbl. OCHOBHbBIE
UJIeN UCXOJJHOTO TeKCTa onpeenieHsl. Jlomyckaercs He 6omee 4 pakTHuecKux
OIIMOOK M ONPEIENIEHHOE KOJIMYECTBO JIEKCMYECKUX M TIpPaMMaTHYECKHX
HETOYHOCTEH, YaCTUYHAs OoTepst UHPOPMALIHH.

He 3aureno - ['maBHBIE 11€7TM AHHOTUPOBAHUS M KOMMYHUKAIIUU HE IOCTUTHYTHI.
OcHOBHBIE HJIeU UCXOJHOTO TEKCTa He onpeneneHsl. [JJomymeno 6onee 4
(1)aKTI/I‘-I€CKI/IX 158 6OJ'II>HIOG KOJINYECTBO JICKCHUYCCKUX U FpaMMaTI/I‘-IeCKI/IX
OIIINOOK.

1. Texcm ona peghepuposanus.

SUBCULTURES

Subcultures are the cultures of groups whose values and norms of behavior differ to some degree
from those of the dominant culture. Members of subcultures tend to interact frequently with one
another and share a common worldview. They may be identifiable by their appearance (style of
clothing or adornments) or perhaps by language, dialect, or other cultural markers. You can view
subcultures along a continuum of how well they are integrated into the dominant culture.
Subcultures typically share some elements of the dominant culture and coexist within it, although
some subcultures may be quite separated from the dominant one. This separation occurs because
they are either unwilling or unable to assimilate into the dominant culture, that is, share its values,
norms, and beliefs. Rap and hip-hop music first emerged as a subculture where young African
Americans developed their own style of dress and music to articulate their resistance to the
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dominant White culture. Now, rap and hip-hop have been incorporated into mainstream youth
culture. Indeed, they are now global phenomena, as cultural industries have turned hip-hop and
rap into a profitable commodity. Even so, rap still expresses an oppositional identity for Black and
White youth and other groups who feel marginalized by the dominant culture. Some subcultures
retreat from the dominant culture, as do the Amish, some religious cults, and some communal
groups. In these cases, the subculture is actually a separate community that lives as independently
from the dominant culture as possible. Other subcultures may coexist with the dominant society,
and members of the subculture may participate in both the subculture and the dominant culture.
Subcultures also develop when new groups enter a society. Puerto Rican immigration to the U.S.
mainland, for example, has generated distinct Puerto Rican subcultures within many urban areas.
Although Puerto Ricans also partake in the dominant culture, their unique heritage is part of their
subcultural experience. Parts of this culture are now entering the dominant culture. Salsa music,
now heard on mainstream radio stations, was created in the late 1960s by Puerto Rican musicians
who were expressing the contours of their working-class culture. The themes in salsa reflect the
experience of barrio people and mix the musical traditions of other Latin music, including rumba,
mambo, and cha-cha. As with other subcultures, the boundaries between the dominant culture and
the subculture are permeable, resulting in cultural change as new groups enter society.

Kpurepuii orieHuBaHMS.

3auTeHo - I'maBHEIC 1IE1TM pedeprpoBaHUS 1 KOMMYHHKAITMH JOCTUTHYTHI. OCHOBHBIC
WJed HCXOJHOTO TeKcTa ompenaeieHbl. Jlomyckaercs He Oosnee 4
(haKTUYECKUX OMMOOK M OIPEICICHHOS KOJHUYECTBO JICKCHYCCKHX U
rpaMMaTHYECKUX HETOUHOCTEH, YaCTUIHASI TOTEPsT MH(POPMAIIHH.

He 3auteno - ['maBHBIC IeH pedeprupOBaHUS K KOMMYHHUKAITUU HE TOCTUTHYTHI.
OcHoOBHBIE U/IeU UCXOJHOTO TEKCTa He onpeeneHsl. Jomymeno 6onee 4
(haKTUYECKUX U OOJBIIOE KOJUYECTBO JCKCUYECKUX M TPaMMATHYCCKHX
OIITNOOK.

Pazpnen 4.
3a0aHuﬂ Ha 061/1/;66 NOHUMAaHUe COO@prCaHM}l mexkcma U 3HaHue mepMuHOﬂOZMM no meme
«HaceﬂeHue u coyuajibHvle USMEHEHUA)).

POPULATION AND SOCIAL CHANGE

Like other social institutions, the family is in a constant state of change, particularly as new social
conditions arise and as people in families adapt to the changed conditions of their lives. Some
changes affect only a given family—the individual changes that come from the birth of a new
child, the loss of a partner, divorce, migration, and other life events. These changes are what C.
Wright Mills referred to as “troubles”. Some may even be happy events; the point is that they are
changes that happen at the individual level, as people adjust to the presence of a new child, adjust
to a breakup with a long-term partner, or grieve the loss of a spouse. As Mills would have pointed
out, many microsociological events that people experience in families have their origins in the
broader macrosociological changes affecting society as a whole. Global Changes in Family Life
Changes in the institutional structure of families are also being affected by the process of
globalization. The increasing global basis of the economy means that people often work long
distances from other family members—a phenomenon that occurs at all points on the social class
spectrum, although the experience of such global mobility varies significantly by social class. A
corporate executive may accumulate thousands—even millions—of first-class flight miles,
crossing the globe to conduct business. A regional sales manager may spend most nights away
from a family, likely staying in modestly priced motels and eating in fast-food franchises along
the way. Truckers may sleep in the cabs of their tractor trailers after logging extraordinary numbers
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of hours of driving in a given week. Laborers may move from one state to the next, following the
pattern of the harvest, living in camps away from families, and being paid by the amount they pick.
These patterns of work and migration have created a new family form, the transnational family,
defined as families where one parent (or both) lives and works in one country while their children
remain in the country of origin. A good example is found in Hong Kong, where most domestic
labor is performed by Filipina women who work on multiple-year contracts managed by the
government, typically on a live-in basis. They leave their children in the Philippines, usually cared
for by a relative, and send money home; the meager wages they earn in Hong Kong far exceed the
average income of workers in the Philippines. This pattern is so common that the average Filipino
migrant worker supports five people at home; one in five Filipinos directly depends on migrant
workers’ earnings. One need not go to other nations to see such transnational patterns in family
life. In the United States, Caribbean women and African American women have had a long history
of having to leave their children with others while they sought employment in different regions of
the country. Central American and Mexican women may come to work in the United States while
their children stay behind. Mothers may return to see their children whenever they can, or
alternatively, children may spend part of the year with their mothers, part with other relatives.
Mothers in transnational families have to develop new concepts of their maternal role, because
their situation means giving up the idea that biological mothers should raise their own children.
Many have expanded their definition of motherhood to include breadwinning, traditionally
defined as the role of fathers. Transnational women also create a new sense of home, one not
limited to the traditional understanding of “home” as a single place where mothers, fathers, and
their children reside. Family social policies are the subject of intense national debate. Should gay
marriages be recognized by the state? What responsibility does society have to help parents
balance the demands of work and family? Many issues on the front lines of national social policy
engage intense discussions of families. Some claim the family is breaking down. Others celebrate
the increased diversity among families. Many blame the family for the social problems our society
faces. Drugs, low educational achievement, crime, and violence are often attributed to a crisis in
“family values,” as if rectifying these attitudes is all it will take to solve our nation’s difficulties.
The family is the only social institution that typically takes the blame for all of society’s problems.
Is it reasonable to expect families to solve social problems? Families are afflicted by most of the
structural problems that are generated by racism, poverty, gender inequality, and class inequality.
Expecting families to solve the problems that are the basis for their own difficulties is like asking
a poor person to save us from the national debt. Balancing the multiple demands of work and
family is one of the biggest challenges for most families. With more parents employed, it is
difficult to take time from one’s paid job to care for newborn or newly adopted children, tend to
sick children, or care for elderly parents or other family members. As more families include two
earners, more people feel pulled in multiple directions, always strategizing to find the time to get
everything done. Work institutions are structured on a gendered model of the male breadwinner,
where family and work are assumed to be separate, nonintersecting spheres. But now there is
significant “spillover” between family and work—work seeping into the home and home also
affecting people’s work. The Family and Medical Leave Act (FMLA), adopted by Congress in
1993, is meant to provide help for these conflicts. It requires employers to grant employees a total
of twelve weeks in unpaid leave to care for newborns, adopted children, or family members with
a serious health condition. The FMLA is the first law to recognize the need of families to care for
children and other dependents. A number of conditions, however, limit the effectiveness of the
FMLA, not the least of which is that the leave is unpaid, making it impossible for many employed
parents. Many workers in firms where there are family-friendly policies worry that taking
advantage of these policies will harm their prospects for career advancement. Currently, only 15
percent of workers have child-care benefits available to them from employers (U.S. Bureau of
Labor Statistics 2006b). Among industrialized nations, the United States provides the least in
support for maternity and child-care policies.
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Task 1.

1. Questions to Consider:

- Who does the work in your family?

- Is it related to the social organization of your family?

- Do you think that men’s gender identity changes when they become more involved in care work?
- What hinders and/or facilitates men’s engagement in this kind of work?

Task 2.

2. Match the terms from A with their definitions from B:

A: 1) state, 2) matriarchy, 3) nuclear family, 4) urbanization, 5) kinship system, 6) family, 7)
power, 8) transnational family 9) social institution 10) extended families 11) median income, 12)
values

B: a) aprimary group of people—usually related by ancestry, marriage, or adoption—who form
a cooperative economic unit to care for any offspring (and each other) and who are committed to
maintaining the group over time

b) the pattern of relationships that define people’s family relationships to one another

C) a society or group in which women have power over men

d) the midpoint of all household incomes

e) family in which a married couple resides together with their children

f) the whole network of parents, children, and other relatives who form a family unit and often
reside together

g) an established and organized system of social behavior with a recognized purpose

h) the organized system of power and authority in society

i) families where one parent (or both) lives and works in one country while the children remain in
their country of origin

j) the process by which a community acquires the characteristics of city life

k) the abstract standards in a society or group that define ideal principles

1) a person or group’s ability to exercise influence and control over others

Kpurepuii onennBanus:
51% u 60ee MpaBUIIBHO BHITIOJIHEHHBIX 3a/1aHUI — 3a4TEHO.
50% u MeHee MpaBIIILHO BBIMTOJHEHHBIX 33/IaHUH — HE 3aU4TEHO

I1. Cocmasnenue pesrome.
IIpumep pe3tome npu ycTpoiicTBe Ha padoTy:

Sara Anne Green
Address (home): 47 Gerrard Street
Manchester, M20 4LZ
Telephone: 0121 423170
Email: sara.green@gmail.com

Objective: A position of a manager

Summary A well-organized and outgoing Business
Economics student graduating in June 2007
with good communication and analytical
skills, looking to develop a career as an
economist within an international business
environment. Fluent Spanish speaker
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experienced in the use of spreadsheets,
databases, and similar business software.

Education and qualifications:

September 2004 - June 2007

BA (Hons) in Business Economics

City University, Bristol

September 1996-June 2003

Manchester School

4 A Levels: Economics (A), Information and
Communication

Technology (A), English (A), Spanish (B)

9 GCSEs (including A* grades in Economics,
Spanish, English, Mathematics, ICT, and
German

Work experience:

July-September 2006

Administrative Assistant

MKL Smith & Co (Accountants), Manchester
Duties included:

using spreadsheets to sort and chart financial
information

assisting PA with routine admin tasks July-
September 2005

English Language Teaching Assistant

EFL International, Seville, Spain

Duties included: assisting teachers in
preparing lessons

administering student database

liaising with local companies to organize
student activities

July 2003-August 2004

Various jobs (including voluntary and hotel
work) and travel in Spain and Latin America,
gaining a valuable insight into the culture and
spoken language of those countries.

Skills:

Advanced Certificate in MS Word, MS Excel,
and MS Access (evening course, September-
July 2006)

Full driving licence

Interests & extra information:

Netball, travel, swimming

References:

Dr Thomas Clark

Senior Lecturer in Business and Management
Department of Business Organization and
Strategy

City University

Bristol BS1 2ER

Ms Susan Hunter

Senior Partner

MKL Smith & Co (Accountants)

231 Parker Street

Manchester M20 6QR
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Task 1. CocraBbTe CBOE pe3loMe, COIJIACHO CJETYIOIINM PyOpHKaM:

Objective

Summary

Education and qualifications
Work experience

Skills

Interests & extra information
References

KpurepuiionienuBaHusi.

3aureHo - ['1aBHBIE 1IE€IM TUCHbMEHHONM KOMMYHHUKAIIMU JOCTUTHYTHI. Bee paszaensl pe3tome
3aMOIHEHBI JJOCTATOYHO ToIpoOHo. Jlomyckaercs He Oonee 4

JIEKCUUECKHUX U rpaMMaTUYE€CKUX HETOYHOCTEH.

He 3auteno - ['naBHbIE L€ MUCBbMEHHOW KOMMYHUKAIUK HE TOCTUTHYTHI. He Bce pa3nenbl
pE3I0Me 3aMOIHEeHbI I0CTaTOYHO NoaApooHo. JomyieHo 6omnee 4

JICKCHYECKHUX U rpaMMaTHYE€CKUX HETOYHOCTEH.

Pa3zngea 5.
Ipezenmayuu no meme « Coyuonocuueckoe ucciedo8anues
Temvl 0113 npezenmayuii:

- Is sociological research scientific?

- What is the difference between gualitative research and quantitative research?
- Can sociology be value free?

- Is the research based on a truly random scientific sample, or is it biased?

- Who benefits from the study’s conclusions?

- How might you design your study?

Kpumepuu OYEHUBAHUA npes’eHmauuﬁ U yCniHblx BbICKA3bIGAHUL:

3auTeHo - B MpE3CHTAalMU WJIM BbICKA3bIBAHWUUN OTPAKCHBI KJIFOUCBBIC IIO3UIHH.
I[OHYCKaIOTCH HCTOYHOCTH, HC MCHIAIOIINEC BOCIIPUATHUIO. KOMMYHI/IKaTI/IBHafl
3alava peuicHa NOJIHOCTbIO NI YaCTUYHO. Bricka3piBaHUS MOTYT COACPIKATH

3HAYUTENIbHOE KOJIMYECTBO OMIMOOK U May3, HO COOTBETCTBYIOT TEMATHKE.
AKTHBHAas JIEKCUKA UCTIOJIb3YyETCS.

He 3aureno - KOMMyHI/IKaTI/IBHaH 3aa4a HEC pCHICHA. OcHOBHBIE IIO3HMIIMH BBICKA3bIBaAHUA

HE omnpeJieneHbl. Peaknum Ha perinKu OTCYTCTBYIOT.

AKTHBHas JIeKCHKa He HCmoib3yercs. OOImeHue CBOIUTCS K OTACTbHBIM
CJIOBaM M CIIOBOCOYETAHUSIM TpU OOJIBIIIOM KOJIMYECTBE (POHEMATHUECKUX,
JEKCUYECKNX U TPaMMATUYECKUX OIMMUOOK. MHOTro may3, HET IJIOTUKH U

CBsA3HOCTHU

Crnmcok BOnpocoB U (WJIK) 3alaHUM 1JIs1 IPOBEICHUs NMIPOMEKYTOYHOM aTTeCTALMHU
(mpoBepka chopmupoBannoctn YK-4, unaukarop UJ1-VK .4.3, 4.4, 4.5)

3auem (1 cemecmp)

Conepxanue 3a4era:

1. [TucbMEHHBIN MEPEeBOJ C AHTJIMMCKOrO sI3blKa Ha PYCCKUN OPUTHMHAIBHOIO TEKCTA IO

CHELHATBHOCTHU C UCIIONIb30BaHUEM ciioBapsi 00beMoM 1500 meu.3HaKoB 3a 45 MUHYT.
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2. PedepupoBanue opurnHaibHOTO TeKcTa Mo crennaibHocTH oO0beMom 1500-2000 mew.
3HAKOB (YCTHO WJIM IUCbMEHHO)

3. becena Ha aHraMiCcKOM s3BIKE IO OJIHOM W3 mpoHaeHHBIX TeM: (Bcero 15-20
IIPEUIOKEHUI).

3aoanus k 3auemy.
3ananue 1. TekcT 11 NMCbMEHHOTO IEPEBOA CO CIOBAPEM.
SOCIOLOGY AND SCIENTIFIC METHOD

Sociological research derives from what is called the scientific method, originally defined and
elaborated by the British philosopher Sir Francis Bacon (1561-1626). The scientific method
involves several steps in a research process, including observation, hypothesis testing, analysis of
data, and generalization. Since its beginnings, sociology has attempted to adhere to the scientific
method. To the degree that it has succeeded, sociology is a science; yet, there is also an art to
developing sociological knowledge. Sociology aspires to be both scientific and humanistic, but
sociological research varies in how strictly it adheres to the scientific method. Some sociologists
test hypotheses; others use more open-ended methods, such as in Duneier’s study of homeless men
or in Moskos’s study of police officers on the beat. Science is empirical, meaning it is based on
careful and systematic observation, not just on conjecture. Although some sociological studies are
highly quantitative and statistically sophisticated, others are qualitatively based, that is, based on
more interpretive observations, not statistical analysis. Both quantitative and qualitative studies
are empirical. Sociological studies may be based on surveys, observations, and many other forms
of analysis, but they always depend on an empirical underpinning. Sociological knowledge is not
the same as philosophy or personal belief. Philosophy, theology, and personal experience can
deliver insights into human behavior, but at the heart of the scientific method is the notion that a
theory must be testable. This requirement distinguishes science from purely humanistic pursuits
such as theology and literature. One wellspring of sociological insight is deductive reasoning.
When a sociologist uses deductive reasoning, he or she creates a specific research question about
a focused point that is based on a more general or universal principle.

Kpurepnii onieHMBaHus NTMCEMEHHOTO NIEPEBOJIA.
3aqreHo - B ocHOBHOM afiekBaTHOCTH NE€peBO/Ia He HapymeHa. Jlomyckaercs 10 Tpex
¢dakTHUecKux OIIMOOK, YacTM4yHass MoTeps HMHGOpPMAUMK M YaCTHYHOE
HapyLIeHHE HOPM POJTHOTO S3bIKA.
He 3aurteno - [lepeBon comepxut 4 u Oonee paxkrnyeckux omuoOok. Hapyiena noaHora u
AICKBATHOCTDb NIEPEBOIa, HOPMBI U CTHJIb POAHOI'O SA3bIKA.

3ananue?. Texct it pehepupoBaHus:
QUANTITATIVE VERSUS QUALITATIVE RESEARCH

DO sociologists prefer qualitative or quantitative research? Why do you think so? Recollect some
research papers you have read? What methods do they adhere to?

The research design often involves deciding whether the research will be qualitative or quantitative
or perhaps some combination of both. Quantitative research is that which uses numerical analysis.
In essence, this approach reduces the data into numbers, for example, the percentage of teenage
mothers in California. Qualitative research is somewhat less structured than quantitative research,
yet still focuses on a central research question. Qualitative research allows for more interpretation
and nuance in what people say and do and thus can provide an in-depth look at a particular social
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behavior. Both forms of research are useful, and both are used extensively in sociology. Some
research designs involve the testing of hypotheses. A hypothesis (pronounced is a prediction or a
hunch, a tentative assumption that one intends to test. If you have a research design that calls for
the investigation of a very specific hunch, you might formulate a hypothesis. Hypotheses are often
formulated as if-then statements. For example: Hypothesis: If a person’s parents are racially
prejudiced, then that person will, on average, be more prejudiced than a person whose parents are
relatively free of prejudice. This is merely a hypothesis or expectation, not a demonstration of fact.
Having phrased a hypothesis, the sociologist must then determine if it is true or false. To test the
preceding example, one might take a large sample of people and determine their prejudice level
by interviews or some other mechanism. One would then determine the prejudice level of their
parents. According to the hypothesis, one would expect to find more prejudiced children among
prejudiced parents and more nonprejudiced children among nonprejudiced parents. If this
association is found, the hypothesis is supported. If it is not found, then the hypothesis would be
rejected. Not all sociological research follows the model of hypothesis testing, but all research
does include a plan for how data will be gathered. Data can be qualitative or quantitative; either
way, they are still data. Sociologists often try to convert their observations into a quantitative.

Kpurepnii oneHuBanus.

3aureHo - I'maBHble 1enu pedepupoBaHUS U KOMMYHHUKALUU JTOCTUTHYTHI.
OcCHOBHBIE HJIEM MCXOJHOTO TEKCTa ompeneneHsl. Jlomyckaercs He
O6onee 4 QakTUyecKMX OMMOOK U ONpPEIEICHHOE KOJHMUYECTBO
JICKCHYECKUX U TPAMMATHYCCKUX HETOYHOCTEH, YacTHYHAs MOTEPs
uHbOpMaIUK

He 3aureno - I'maBHBIC e pedeprupoBaHUS 1 KOMMYHUKAIIUN HE IOCTUTHYTHI.
OcHOBHBIE UIeU UCXOTHOTO TeKCTa He onpenaesieHsl. Jlomymieno 6onee
4  (Qaktuueckux W  OOJBIIOE  KOJNMYECTBO  JICKCHYECKHX |
rpaMMaTHYECKHUX OIIUOOK.

3a,Z[aHI/Ie 3. becena npenoaaBarest Co CTyA€HTOM Ha AQHTJIMHCKOM S3BIKE

Tewmbl 17151 00CYXICHUS:

1. Globalization

2. Education

3. Population and social change
4. Culture

5. Sociological Research

6. Job Hunting

Kpurepuii olieHHBaHNS YyCTHOHM YacTH 3a4yeTa:

3auTeHo - KoMMyHMKaTHBHAs 3ajada pelleHa MOJIHOCTBIO WJIM YaCTUYHO.
BbIcka3blBaHHs MOTYT  COIEPXKATh  ONPEACIIEHHOE  KOJINYECTBO
OMOOK M Tay3, HO COOTBETCTBYIOT  TeMaTUKe. TepMUHOJIOTHS U
AaKTHBHAas JIEKCHKA UCIOJIb3YyEeTCs

He 3aureHo - KoMMyHuKaTHBHAs 3ajada He pelieHa. Peaknuu Ha peIIMKH
OTCYTCTBYIOT. T€pMHHOJIOTHS ¥ aKTHBHAs JIEKCHKA HE MCIOJIb3yeTCs.
OO01eHre CBOUTCS K OTAETBHBIM CIIOBaM MPH OOJIBIIIOM KOJIUYECTBE
(boHEMAaTHYECKUX, JIEKCUYECKUX U IPaMMaTHYEeCKUX OMMO0K. MHOro
ay3, HET JIOTUKU U CBSA3HOCTH.
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IIpunioxenne Ne2 k padoyeii nmporpamMmme JMCHUTIINHBI
«/HoCcTpaHHbBIH A3BIK B IPO(eCCHOHAIBbHOM 1eATeTbHOCTH

MeToanyeckue yKa3aHUs JJIsA CTY/IEHTOB 110 OCBOEHHIO JUCIIHIIIMHBI

B npornecce n3yueHuss ”HOCTPAHHOTO A3bIKA B BY3€, CTYJICHT JOJIKEH:
— OCYILIECTBIATh CEPbE3HYI0, CUCTEMAaTHYECKYI0 M YIOPHYIO padOTy IO OBJIAJCHHIO S3BIKOM,
PErYJSIPHO MOCeNiasi IPAKTUYECKUE 3aHATHUS;

— TIOMHHTB, YTO CAMOCTOSATENIbHAs padoTa — HEOTheMJIeMasl YaCcTh OCBOSHUS JUCHIUIUINHBI, 0e3
KOTOpOM ayauTopHas paboTa MoJa PYyKOBOJCTBOM IpenojaBaTeiiss Oyaer meHee >(P¢eKTHBHA.
PerynsipHoe wucnons3oBaHue pecypcoB VHTepHeTa M NEPUOAMYECKHX W3JIaHUN IO3BOJIUT
MOBBICUTH COOCTBEHHYIO S3BIKOBYIO KYJBTYDY.

— IIOCTOSIHHO TOHNOJHATH COOCTBEHHBIH CIOBapHBIN 3amac Mo CHEeLMaTbHOCTH, 3aHUMAThCS
COCTaBJICHUEM CIIELUATN3UPOBAHHOTO CIOBHUKA (MUHUMYM 30 CIIOB IO KaXKI0U TEME);

— YUTAaTh XYJOXXECTBEHHYIO M CHEIHAIM3HPOBAHHYIO JIUTEPATypy Ha WHOCTPAHHOM SI3BIKE,
M3bICKMBATh BO3MOXXHOCTH OOIICHUS C HOCHUTENSIMH s3bIKa (CeMHHaphl M BcTpeun B Jlomax
IpyK0bl, Iepenucka, yaactue B UaTepHer-hopymax);

— pa3BUBATb B cebe CTPEMJICHHUEC K CIIOHTAHHOMY I'OBOPCHUIO, ZIO6I/IBa$ICI) SICHOI'O W YCTKOI'O
BbIPAXXCHHUA MBICJIN,

— IIPOABJIATH YBAXKXCHUC K CBOUM IIPCHOAABATCIIAM U MOAACPIKUBATHL C HUMU ,Z[eJIOBOfl KOHTAaKT,
BBIIIOJIHAA UX COBCTBI U PCKOMCHI AN H.

~ YMCTb pa6OTaTB B KOMAaH/JI€ B paMKaX BBIIIOJIHCHUS KOMMYHHUKATUBHBIX U I'PYIITIOBBIX 3aJIaHU.

YueOHO-MeTOAMUECKOE 00ecTeueHne
CaMOCTOSITEJILHOM paﬁoTbI CTYACHTOB IO TMCHUIIJINHE

B kadectBe yueOHO-METOIMUECKOro O00eCeUeHHs] PEKOMEHAYeTCs UCIONIb30BaTh JITEPaTypy,
yKa3aHHYIO0 B pazjene Ne 8 qaHHoi paboueil mporpamMmsl.

Tax:xe 1J1s1 M060pa y4eOHOM JINTEPATYPHI PEKOMEHYeTCsl HCIOJIb30BATH IHPOKHIA CIIEKTP
HHTEepPHET-PeCyPCoB:

1. DeKTPOHHO-OUOINOTEeYHAS cucremMa «HOpaiiT» (https://urait.ru/) -
MYyJbTUANCIHMILIMHAPHBIA  pecypc (ydeOHas, Hay4dyHas ¥ XYJAOXKECTBCHHAs JIUTEPaTypa,
MIEPUONKA).

2. DuexkTpoHHOo-OMOMoTeunass cucrema «Ilpocmexkr»  (http://ebs.prospekt.org/books)-
SIBIISIETCS. CAMOCTOSITENIbHBIM TIPOCKTOM H31aTeNbeTBa «IIpOCmeKT» M COMEPKUT M3IAHHsS 10
pa3InYHBIM OTpAcisiM 3HaHUS (TYMaHUTApHbIC HAYKH, €CTCCTBCHHBIC UM TEXHUYCCKHE HAYKH,
IOpUIMYECKasl JIUTEpaTypa, SKOHOMHYECKAs JTUTEpaTypa, HHOCTPAHHBIC S3BIKH). DJICKTPOHHAS
OuOIMOTEKA COMEPKUT W3JAHHS, TOJATOTOBJICHHBIC BEIYIIUMH CIEIMATUCTAMH M ABTOPCKUMHU
koJutektuBamu ctpanbl. o DbC popmupyercs ¢ yaeToM Bcex U3MEHEHU 00pa30BaTeIbHbIX
CTaHJapTOB M BKIIOYACT y4eOHUKH, ydeOHble TOcoOHs, Yy4eOHO-METOAMYECKHE KOMILIEKCHI,
MOHOTpaHH, SHIUKJIONCINN, CIOBApH W CIPABOYHUKH, BBITYCKACMbIe H3/IaTCIILCTBOM
«[IpocniekT». BOMBIIMHCTBO YUeOHUKOB PEKOMEHIOBAHO MHUHUCTEPCTBOM 00pa30BaHUs M HAyKH
Poccutickoit deaepannn u ydeOHO-MeTOAMYECKUMU oOBeauHeHussMu Poccuiickoit deaepanun
npU By3ax.

3. DaexkrponHO-OMOMoTeuHas cucteMa «Koucymnsrant Cryaenrtay https://www.studentlibrary.ru/
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